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Welcome and agenda

• Input from the Specialist Teacher Advisory Service - developing a 
communication-friendly environment for children with sensory loss 

• Resourced Provision Toolkit – Area 7 – ‘Student relationships and 
friendships’

• Sharing of good practice and discussion

• Supportive documents

• Ordinarily Available Provision – How to Guide

• Updates from settings

• AOB



Sensory Loss Awareness Training

19th March 2026

Kathryn Rodgers and Kate Martindale

Specialist Teacher Advisors: Vision Impairment and Deaf 

and Hard of Hearing



Aims of the session

• Role of STAS

• Understanding vision (how the eye works, eye conditions)

• Understanding hearing (how the ear works, types of 
hearing loss)

• Implications of hearing and visual difficulties on learning 
and development

• Useful support strategies – small adjustments for big impact



Who are we?

Specialist Teacher Advisory Service

(STAS)

Based in Winchester, Havant and Basingstoke

Communication and 
Interaction Team

(C & I)

Physical Disability 
Team

(PD)

Sensory Impairment 
Team

(SI)

Deaf and Hard of 
Hearing Team

(HI)

Vision Impairment 
Team

(VI)



What we do…

• Support children and young people (0-

25) with diagnosed vision impairment or hearing 

loss that significantly affects learning and development.

• Provide guidance from the point of 

diagnosis to ensure needs are identified and met early.

• Work across all settings early years, 

schools, colleges, special schools, and home 

environments.

• Assess functional vision and contribute advice for 

statutory assessments for children and young people 

with significant vision loss.

• Assess listening, language, and 

communication needs when concerns arise, and 

recommend specialist equipment or strategies 

to support access to learning.



What is a Vision Impairment?

Vision impairment is when a person has sight loss that cannot be 
corrected using glasses or contact lenses.

There are two main categories of vision impairment:
• partially sighted or sight impaired – where the level of sight 

loss is moderate
• severe sight impairment (blindness) – where the level of sight 

loss is so severe that activities that rely on eyesight become 
impossible



The Visual Process

The three parts of the 

visual process need to 

work to be fully sighted.

Eye

Brain

Nerves



Distance Vision
A visual acuity score of 6/60 means you can read 6 metres away what a fully 
sighted person can read from 60 metres away.

6/6 is perfect vision

6/12 or worse cannot drive

6/30 or worse meets the criteria for statutory assessment

Bus | Visual Acuity Tool (bayer.co.uk)

https://visualacuitytool.bayer.co.uk/bus


Near Vision

• Tested at a comfortable reading distance

• Presented with print of different sizes

• Print size is given in N

• N5 is the size of print in a newspaper

• N12 is used in STA reports

• The print size that is recommended is usually larger than the smallest 
print that can be physically read to ensure ease of access and to reduce 
visual fatigue after sustained reading. 



We depend upon vision for:

•80% of learning through visual channel

•incidental learning in and out of school

•directed learning

•developing appropriate social and behavioural skills

•making peer and adult relationships

•co-ordinating ourselves

•mobility and independence.



Curriculum Framework for Children and 
Young People with Vision Impairment (CFVI) 
| RNIB

https://www.rnib.org.uk/professionals/education-professionals/cfvi/
https://www.rnib.org.uk/professionals/education-professionals/cfvi/
https://www.rnib.org.uk/professionals/education-professionals/cfvi/


Principles of EYFS

1. Every child is a unique child, who is constantly learning and can 
be resilient, capable, confident and self-assured.

2. Children learn to be strong and independent through positive 
relationships.

3. Children learn and develop well in enabling environments, in 
which their experiences respond to their individual needs and 
there is a strong partnership between practitioners and parents 
and/or carers.

4. Children develop and learn in different ways and at different rates. 



Key difficulties - VI
• Miss non-verbal information

• Cannot see facial expressions or what is in the environment from a distance

• May have limited life experiences 

• Need real contexts and experiences

• Can be late to talk or use limited vocabulary

• Will need multisensory approach to learning letters and sounds

• Can find fast paced games challenging

• May be wary of new situations

• Need a predictable environment to navigate safely

• May require extra support with self-care

• May be tactile selective



Communication and Language - VI

Simple Adjustments & Strategies

• Say the child’s name before speaking to them.

• Provide a verbal commentary/narration of what is happening in the distance.

• Get down to child’s eye level when speaking to them, but bear in mind that they may find it 
difficult to give eye contact.

• Provide repetition and clarification of instructions, vocabulary, and new concepts.

• Offer hands-on experiences with objects to build child’s understanding of concepts and 
vocabulary.

• Use objects of reference or clear, simple images to support child’s understanding of daily 
routines and language. 

• All visual resources should be BIG, BOLD and CLEAR. Declutter and keep simple. 



Personal, Social and Emotional Development - VI

Impact on PSED

• Can prefer adult company

• May find it hard to find friends

• Can find managing their feelings difficult

Simple Adjustments & Strategies

• Use high visibility jackets, caps or agreed meeting places to help child find their friends at outside at playtime. 

• Encourage and model peer interaction, shared play and turn taking. Describe what the other children are doing 
and model positive interactions with them.

• Verbalise emotions to ensure social interactions are understood.

• Celebrate successes and help child to recognise when they are doing something well.

• Consider visual fatigue when planning child’s day and when responding to any frustration or demotivated 
behaviour.

• Establish a clear routine with auditory clues such as tidy up music.



Real Objects





Environmental considerations

• Ensure clear access to child’s coat peg, toilets and other communal areas. Regularly 
check for obstacles and trip hazards.

• Placement of coat pegs, bags etc. should be positioned on an end making it easier for 
the pupil to locate independently.

• Create a safe learning environment and allow X to explore each area – keep changes 
minimal.

• Make child aware of any changes in the environment. 

• Bright orange tape can be used to identify coat peg, water bottle plus any hazards such 
as edges of furniture.

• Offer close support in physical activities and other practical tasks to ensure child’s safety. 

• Be aware of glare and bright light as this can affect vision and cause discomfort.

• Carry out an audit of the visual environment and consider adaptions that might be made. 
Refer to environmental-questionnaire.pdf

https://documents.hants.gov.uk/childrens-services/special-needs/environmental-questionnaire.pdf
https://documents.hants.gov.uk/childrens-services/special-needs/environmental-questionnaire.pdf
https://documents.hants.gov.uk/childrens-services/special-needs/environmental-questionnaire.pdf


Signposting (VI)
Curriculum Framework for Children and Young People with Vision Impairment (CFVI) | 
RNIB

RNIB Guidance on Early Years

Learning Through Play | Support for Children | Guide Dogs

Home | STAS and E&I Therapy

Specialist Teacher Advisory Service | Education and learning | Hampshire County 
Council

https://www.rnib.org.uk/professionals/education-professionals/cfvi/
https://www.rnib.org.uk/professionals/education-professionals/cfvi/
https://www.rnib.org.uk/information-everyday-living-education-and-learning-young-childrens-education/early-years
https://www.guidedogs.org.uk/getting-support/information-and-advice/learning-through-play/
https://sta.mylearningapp.com/
https://www.hants.gov.uk/educationandlearning/send/specialist-advisory
https://www.hants.gov.uk/educationandlearning/send/specialist-advisory


What is sound?

Sound comes from a 

source and travels in 

all directions.

It is a vibration – it 

travels through 

objects and through 

the air.

Sound reflects from 

surfaces hard 

surfaces and is 

absorbed by soft 

surfaces.

The further you are 

from the sound 

source, the less 

energy the vibration 

has, so the quieter it 

is.

The more energy in 

the vibration, the 

louder the sound (dB).

The faster the 

vibration, the higher 

the pitch (Hz).



How We Hear Sounds

Sound waves are collected by 

the outer ear and travel down 

the ear canal as vibrations.

The ear drum and 

then the ossicles 

start to vibrate. 

The fluid in the 

cochlea starts to 

vibrate making the 

tiny hair cells move.

Electrical signals 

given off by the 

hair cells travel 

to the brain.



Types of hearing loss

• Conductive

• Sensori-neural

• Mixed loss

Can affect both ears (bilateral) or just one ear (unilateral)



Conductive loss Sensori-neural loss



Sensori-neural hearing loss 

• Permanent hearing loss
• Damage to the inner ear hair 

cells or the auditory nerve
• Can affect different frequencies 

of sound and difficulty hearing 
different parts of speech

• Can have a genetic cause, 
infection/illness, effect of ototoxic 
drugs, loud noise



Conductive - Glue Ear 

• Middle ear needs air – eustachian 
tube 

• In children this tube can get easily 
blocked because it is narrow and 
straight e.g. a common cold

• The lining of the cavity produces 
fluid that thickens (glue ear) 
because the air flow is restricted

• It is hard for sound to pass through



Glue ear/Eustachian tube



Glue ear



Medical approach
Insertion of 

grommet
“Watchful waiting”

Hearing aid trial 
Image result for phonak sky q hearing aids

http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwjXoKq9xujWAhXEEVAKHSw6CxkQjRwIBw&url=http://www.phonaknhs.co.uk/products/sky-q/&psig=AOvVaw1JDi5vXloXOTnDjrTNva3e&ust=1507810628382948


Equipment checking 

• Why?

• What/How?

• Who?



The Specialist Teacher Advisory Service

Oticon Ponto Pro Headband Hearing Aid

Soft headband

Battery 

compartment

Wireless sound processor 



Unilateral hearing loss

• Hearing loss in one ear only, the other ear hears within normal limits.

• Can be mild, moderate, severe, or profound in the affected ear.

• Children may still respond to sound but miss speech or environmental cues coming from 
their weaker side.

What impact does it have? 

• Difficulty locating the direction of sounds.

• Challenges hearing in noisy environments.

• Missing information during group play or circle time.

• Increased listening effort → fatigue.



Building blocks of Communication and 
Language

Hearing Listening Looking Attention



Key difficulties- DHH
• Reduced access to clear sound & spoken language affects vocabulary growth and speech clarity 

(detecting and discriminating sounds).

• Children may miss incidental learning (overheard conversations, environmental sounds) which can 
impact social learning, peer bonding and vocabulary.

• Difficulty following group discussions, story time, or fast-paced talk.

• May rely more on visual cues, gestures, and routines.

• Children may appear withdrawn or unsure in group play due to missed cues.

• Possible frustration when communication breaks down.

• May rely heavily on familiar adults for security.

• May function well on a 1:1 basis in quiet but the addition of background noise will inhibit access to 
sound.

• More explicit teaching for vocabulary and repetition.

• The process of attending, interpreting, and responding is harder. Listening effort is significantly 
increased, mental fatigue.



Communication and Language- DHH
Simple Adjustments & Strategies

• Gain the child’s attention before speaking (say their name, tap gently, use a visual 
cue). Consider seating position close to the speaker.

• Reduce background noise where possible; use soft furnishings to improve 
acoustics.

• Ensure clear visibility of your face for lip-reading and expression.

• Use short, clear sentences (allow processing time).

• Provide visual supports (objects of reference, pictures, gestures, signing).

• Repeat or rephrase contributions from peers.

• Pair new vocabulary with gesture/action or visuals/real object.

• Check understanding naturally – show me... tell me... what comes next...

• Provide a commentary/narration of the child's play



Personal, Social & Mental Health

Simple Adjustments & Strategies

•Support peer interactions with modelling and gentle facilitation, teach peers 
how to engage inclusively (e.g. getting attention).

•Verbalise emotions to help them understand social interactions and social 
cues.

•Use name cues and visual signals in group activities to help inclusion.

•Provide predictable routines to reduce anxiety.

•Encourage turn-taking with clear visual or signed prompts.

•Offer explicit teaching of social language (greetings, sharing, emotions, turn-
taking).

•Create quiet spaces where the child can interact without auditory overload.



Environmental considerations

Tablecloths
Displays (use of 
felt/hessian)

Ensure the lighting 
is good.

Keep away from 
open windows and 
open doors when 
you are talking

Zone areas to 
create pockets of 
quieter areas

If you have access to a 
‘quiet area’, consider when 
it would be useful to work 
there

Be aware that a good listening environment is one in which there are curtains, soft blinds, and 

carpets to absorb ambient noise.



Signposting (DHH)
Deaf awareness: - 

My deaf child and going to nursery: deaf awareness tips 

(You Tube)

What different levels of hearing loss sound like (You Tube)

Online books:

Going to the hearing clinic – NDCS 
Bookshop

E0024 Comic Harvey Gets Grommets.pdf

The Gloopy Glop

Get Well Soon - Hospital –

Series 2: 6. Hearing - BBC 
iPlayer

Glue ear:-

Understanding glue ear in children and 
temporary deafness​

                            

https://www.ndcs.org.uk/education-professionals
https://www.ndcs.org.uk/education-professionals
https://www.youtube.com/watch?v=wn3PnBWRC5c
https://ndcs-bookshop.myshopify.com/products/hearing-clinic?utm_campaign=528236_Glue%20ear%20-%20email%204&utm_medium=email&utm_source=The%20National%20Deaf%20Children%E2%80%99s%20Society&dm_i=7K6A,BBL8,2XAQH5,1I05K,1
https://ndcs-bookshop.myshopify.com/products/hearing-clinic?utm_campaign=528236_Glue%20ear%20-%20email%204&utm_medium=email&utm_source=The%20National%20Deaf%20Children%E2%80%99s%20Society&dm_i=7K6A,BBL8,2XAQH5,1I05K,1
https://ndcs-bookshop.myshopify.com/products/hearing-clinic?utm_campaign=528236_Glue%20ear%20-%20email%204&utm_medium=email&utm_source=The%20National%20Deaf%20Children%E2%80%99s%20Society&dm_i=7K6A,BBL8,2XAQH5,1I05K,1
https://ndcs-bookshop.myshopify.com/products/hearing-clinic?utm_campaign=528236_Glue%20ear%20-%20email%204&utm_medium=email&utm_source=The%20National%20Deaf%20Children%E2%80%99s%20Society&dm_i=7K6A,BBL8,2XAQH5,1I05K,1
https://cms.ndcs.org.uk/sites/default/files/2025-06/E0024%20Comic%20Harvey%20Gets%20Grommets.pdf?_gl=1*1p8d8nn*_ga*MTA2NzI5NzUwMy4xNzUwMDYwNjA0*_ga_SX1D3RB68K*czE3NjU3ODI0MzIkbzckZzEkdDE3NjU3ODI1MzkkajUyJGwwJGgw&utm_campaign=528236_Glue%20ear%20-%20email%204&utm_medium=email&utm_source=The%20National%20Deaf%20Children%E2%80%99s%20Society&dm_i=7K6A,BBL8,2XAQH5,1I08E,1
https://www.google.com/search?q=th+gloopy+glop&sca_esv=b5455d2c67d11081&sxsrf=ANbL-n6CncYvW2O6zVXNRPoh92iZz_C2hA%3A1773133338654&source=hp&ei=Gt6vaZm9JYmBhbIPr_yY0Q4&iflsig=AFdpzrgAAAAAaa_sKhMcmuGprj9TANk0kMrA0HX6yNeW&ved=0ahUKEwiZsqa2_JSTAxWJQEEAHS8-JuoQ4dUDCCA&uact=5&oq=th+gloopy+glop&gs_lp=Egdnd3Mtd2l6GgIYAiIOdGggZ2xvb3B5IGdsb3AyBRAhGKABMgUQIRigATIFECEYoAEyBRAhGKABMgUQIRifBTIFECEYnwUyBRAhGJ8FMgUQIRifBTIFECEYnwUyBRAhGJ8FSM0gUNUGWK0acAF4AJABAJgBhgGgAdgKqgEDOS41uAEDyAEA-&sclient=gws-wiz&safe=active&ssui=on#fpstate=ive&vld=cid:10d2d1f2,vid:56agaiGhAuw,st:0
https://www.google.com/search?q=th+gloopy+glop&sca_esv=b5455d2c67d11081&sxsrf=ANbL-n6CncYvW2O6zVXNRPoh92iZz_C2hA%3A1773133338654&source=hp&ei=Gt6vaZm9JYmBhbIPr_yY0Q4&iflsig=AFdpzrgAAAAAaa_sKhMcmuGprj9TANk0kMrA0HX6yNeW&ved=0ahUKEwiZsqa2_JSTAxWJQEEAHS8-JuoQ4dUDCCA&uact=5&oq=th+gloopy+glop&gs_lp=Egdnd3Mtd2l6GgIYAiIOdGggZ2xvb3B5IGdsb3AyBRAhGKABMgUQIRigATIFECEYoAEyBRAhGKABMgUQIRifBTIFECEYnwUyBRAhGJ8FMgUQIRifBTIFECEYnwUyBRAhGJ8FSM0gUNUGWK0acAF4AJABAJgBhgGgAdgKqgEDOS41uAEDyAEA-&sclient=gws-wiz&safe=active&ssui=on#fpstate=ive&vld=cid:10d2d1f2,vid:56agaiGhAuw,st:0
https://www.bbc.co.uk/iplayer/episode/b092pzyn/get-well-soon-hospital-series-2-6-hearing?seriesId=b09201xt-structural-3-b0920241&utm_campaign=528236_Glue%20ear%20-%20email%204&utm_medium=email&utm_source=The%20National%20Deaf%20Children%E2%80%99s%20Society&dm_i=7K6A,BBL8,2XAQH5,1I05Z,1
https://www.bbc.co.uk/iplayer/episode/b092pzyn/get-well-soon-hospital-series-2-6-hearing?seriesId=b09201xt-structural-3-b0920241&utm_campaign=528236_Glue%20ear%20-%20email%204&utm_medium=email&utm_source=The%20National%20Deaf%20Children%E2%80%99s%20Society&dm_i=7K6A,BBL8,2XAQH5,1I05Z,1
https://www.bbc.co.uk/iplayer/episode/b092pzyn/get-well-soon-hospital-series-2-6-hearing?seriesId=b09201xt-structural-3-b0920241&utm_campaign=528236_Glue%20ear%20-%20email%204&utm_medium=email&utm_source=The%20National%20Deaf%20Children%E2%80%99s%20Society&dm_i=7K6A,BBL8,2XAQH5,1I05Z,1
https://www.bbc.co.uk/iplayer/episode/b092pzyn/get-well-soon-hospital-series-2-6-hearing?seriesId=b09201xt-structural-3-b0920241&utm_campaign=528236_Glue%20ear%20-%20email%204&utm_medium=email&utm_source=The%20National%20Deaf%20Children%E2%80%99s%20Society&dm_i=7K6A,BBL8,2XAQH5,1I05Z,1
https://www.bbc.co.uk/iplayer/episode/b092pzyn/get-well-soon-hospital-series-2-6-hearing?seriesId=b09201xt-structural-3-b0920241&utm_campaign=528236_Glue%20ear%20-%20email%204&utm_medium=email&utm_source=The%20National%20Deaf%20Children%E2%80%99s%20Society&dm_i=7K6A,BBL8,2XAQH5,1I05Z,1
https://www.bbc.co.uk/iplayer/episode/b092pzyn/get-well-soon-hospital-series-2-6-hearing?seriesId=b09201xt-structural-3-b0920241&utm_campaign=528236_Glue%20ear%20-%20email%204&utm_medium=email&utm_source=The%20National%20Deaf%20Children%E2%80%99s%20Society&dm_i=7K6A,BBL8,2XAQH5,1I05Z,1
https://www.bbc.co.uk/iplayer/episode/b092pzyn/get-well-soon-hospital-series-2-6-hearing?seriesId=b09201xt-structural-3-b0920241&utm_campaign=528236_Glue%20ear%20-%20email%204&utm_medium=email&utm_source=The%20National%20Deaf%20Children%E2%80%99s%20Society&dm_i=7K6A,BBL8,2XAQH5,1I05Z,1
https://www.bbc.co.uk/iplayer/episode/b092pzyn/get-well-soon-hospital-series-2-6-hearing?seriesId=b09201xt-structural-3-b0920241&utm_campaign=528236_Glue%20ear%20-%20email%204&utm_medium=email&utm_source=The%20National%20Deaf%20Children%E2%80%99s%20Society&dm_i=7K6A,BBL8,2XAQH5,1I05Z,1
https://www.ndcs.org.uk/advice-and-support/all-advice-and-support-topics/causes-types-and-signs-deafness/causes-deafness-and-hearing-loss/glue-ear
https://www.ndcs.org.uk/advice-and-support/all-advice-and-support-topics/causes-types-and-signs-deafness/causes-deafness-and-hearing-loss/glue-ear


Characteristics of Effective Learning
Engagement

• Children with hearing or vision loss may miss important cues that spark curiosity.

• Reduced access to sound or visual information can make new activities feel unpredictable, leading to less spontaneous exploration.

• They may need richer sensory experiences, clear visual/auditory prompts, and supported opportunities to join play.

Motivation

• Sensory effort is tiring; children may need more energy just to listen or look.

• Fatigue or frustration can reduce persistence with tasks.

• Consistent routines, meaningful adult interactions, and adapted resources help maintain motivation.

Thinking

• Limited incidental learning affects how children make links, solve problems, and understand cause and effect.

• They may need more explicit teaching, repetition, and opportunities to practise skills in different contexts.

• Providing hands-on experiences and modelling problem-solving supports deeper understanding.



Thank you for listening.

Any questions?



Resourced Provision Toolkit

Working together to look at a 
section of the toolkit.

We are looking at the section 
on:

‘Student relationships and 
friendships’

Resourced Provision Toolkit

https://hants.sharepoint.com/sites/Servi6437/Shared%20Documents/Forms/All%20documents%20%20Last%20Modified.aspx?id=%2Fsites%2FServi6437%2FShared%20Documents%2FResource%20provision%20toolkit%2Epdf&parent=%2Fsites%2FServi6437%2FShared%20Documents


How do you support your 

RP children in developing 

friendships within the 

mainstream classroom?

How do you include 

teaching all children about 

differences and diversity 

within your curriculum?



Resourced Provision Toolkit – sharing 



Ordinarily Available Provision
 ‘How to guide’

Ordinarily Available Provision in EYFS - a how-to guide to implementation

https://heyzine.com/flip-book/51c859b18f.html
https://heyzine.com/flip-book/51c859b18f.html
https://heyzine.com/flip-book/51c859b18f.html
https://heyzine.com/flip-book/51c859b18f.html
https://heyzine.com/flip-book/51c859b18f.html


Communication Friendly Environments

Hampshire Happy Talkers - Speech Language and Communications 

Pathway | Hampshire CTSH

Tiny Happy People

Ace Centre | Charity specialising in AAC & Assistive Technology

EEF | Communication and Language

https://www.connecttosupporthampshire.org.uk/family-information-and-services-hub-fish/send-local-offer/education-and-childcare/hampshire-happy-talkers-speech-language-and-communications-pathway/
https://www.connecttosupporthampshire.org.uk/family-information-and-services-hub-fish/send-local-offer/education-and-childcare/hampshire-happy-talkers-speech-language-and-communications-pathway/
https://www.connecttosupporthampshire.org.uk/family-information-and-services-hub-fish/send-local-offer/education-and-childcare/hampshire-happy-talkers-speech-language-and-communications-pathway/
https://www.connecttosupporthampshire.org.uk/family-information-and-services-hub-fish/send-local-offer/education-and-childcare/hampshire-happy-talkers-speech-language-and-communications-pathway/
https://www.bbc.co.uk/tiny-happy-people
https://acecentre.org.uk/
https://acecentre.org.uk/
https://acecentre.org.uk/
https://educationendowmentfoundation.org.uk/early-years/evidence-store/communication-and-language-b


Time to talk…



Future meetings

10 June 2026

5 November 2026
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