


Welcome – The session will start shortly

• Please put the name, phase and district of your setting in 
the chat bar

• If you would like to receive a copy of the presentation, 
then please also add your email address to the chat bar

• If you have questions during the session, please add 
these to the chat



Experts at Hand
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Graduated Approach
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Foundation Knowledge and Priorities

Relational 
and strength 

based

Consistent 
and 

evidence-
informed 

approaches 
to teaching 

and learning
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rather than 

reactive

Fosters 
difference 

and 
belonging
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and 
community 

engagement

Prioritises 
professional 
development 
and building 
specialism

Use this slide to identify training, knowledge or approaches that it is beneficial to have in place 
prior to implementing the outputs of this area. 

Identify which of the 6 pillars of the Hampshire Approach to Inclusion this falls under.



Localities Phase 1

North (Basingstoke, Deane, Hart, 
Rushmoor), 

East (East Hampshire, Havant), 

South (Fareham, Gosport, 
Winchester, Eastleigh) 

West (New Forest, Test Valley).

North
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EBSA Documents Hampshire on the Moodle 



Emotional 
distress 
A clear distinction is made 
between those that are absent 
from school due to truanting 
and those that are absent from 
school due to the specific 
emotional distress that they 
experience around attending 
school (Thambirajah, 
Grandison & De-Hayes, 2008). 

Picture by a 14-year-old what 
does it tell us? 



What is EBSA? 

Barriers to attendance can be really 
complex 

• Feeling overwhelmed by schoolwork

• Feeling overwhelmed by the sensory 
aspects of school

• Learning needs not being met 

• Finding change difficult ( classes, 
school or friendships) 

• Experiencing challenges linked to 
neurodiversity or family 
circumstances 



The Bigger Picture 

EBSA rarely has a single cause. It is usually the result of a combination of factors 
involving the child, family, school environment, and wider life experiences. 

Understanding the function of the anxiety is essential before planning support



What the beginning of 
EBSA can look like 

“I eat my lunch in the toilet because 
it feels safer than the dining hall.”

“I hide In corridors, under 
staircases, or in small spaces when 
everything feels too much.”

“I worry about getting things wrong 
and people noticing.”



“I avoid PE because I feel self-conscious and worried about how others see me.”

“I dread French because I struggle to read and learn another language.”

“The noise is overwhelming. I just need somewhere quiet where I feel safe.”



Signs your child might be anxious 

• Child maybe unusually quiet or 
seem low. 

• Struggle to separate when you drop 
them off at school 

• When its time for school the 
suddenly feel unwell 

• Get upset at getting their school 
belongings together

• Reluctant to return after a holiday 



EBSA and 
Anxiety –

school related 

For some school can feel like an unsafe place 
where they don’t feel the fit or belong. Often it 
can be linked to access to basic things such 
as the toilet or being able to connect with a 
trusted adult. 
• Many suffer from anxiety linked to school-

fear for failing the work
• Some make a concise decision to not 

attend due to bullying, feeling embarrassed 
or an issue they have not discussed 

• Negative experiences with school and 
teachers 



EBSA and Anxiety-
Neurodiversity  

Autism, ADHD, sensory processing differences, or other 
SEND can make school environments overwhelming. 
Autism, ADHD, sensory processing differences, or other 
SEND can make school environments overwhelming. 

Difficulties with social communication. Difficulties with social communication. 

Sensory overload from noise, crowds, lighting, or busy 
classrooms. 
Sensory overload from noise, crowds, lighting, or busy 
classrooms. 

Masking needs throughout the day leading to exhaustion 
and anxiety
Masking needs throughout the day leading to exhaustion 
and anxiety



EBSA and Anxiety – Emotional and mental health 

Generalised anxiety.

Social anxiety.

Low self-esteem or low confidence.

Depression or low mood.

Difficulties regulating emotions



Early 
Identification 

is key 

The factors that contribute 
to EBSA vary for each child. 
However, recognising risk 
factors and potential 
triggers early can act as a 
warning sign, allowing 
schools and families to put 
support in place before 
attendance difficulties 
become more entrenched.



Good Mental health Guide 



Anxiety Support 
workbooks and links 
• 5 Steps to Embed Mental Health Across 

Schools and Colleges | Anna Freud

• www.AnxietyBC.com
• You could download a self-help booklet 

“How to beat anxiety” from the Hampshire 
CAMHS website  
https://hampshirecamhs.nhs.uk/?s=self-
help



Fight, flight or Freeze

Emotionally Based 
School Avoidance

Emotionally Based School 
Avoidance



EBSA and Anxiety – Family and life events 

Bereavement, trauma, or loss.

Family conflict or stress.

Illness within the family.

Young caring responsibilities.

Significant changes such as moving house or changing 
schools



Initial 
avoidance 
behaviours 

Hampshire EBSA good 
practice document page 8 



EBSA and 
Anxiety 

Page 9 Guidance from Hampshire 
County Council Guidance  



Working together 
with parents

• Talk to your child – set aside 
uninterrupted time ! Phones off 

• Look at where they feel successful 
and what lessons they like 

• What does unstructured time-
break and lunch look like? 

• Trusted friends or adults 
• Worries about home 
• Next Steps 



Factors 
associated 
with 
vulnerability 
of EBSA 



Risk factors 

EBSA is different for every child.
There is rarely one single cause. 
Instead, school attendance 
difficulties usually develop through a 
combination of factors related to the 
child, their family, school 
environment, and life experiences.



Risk and Resilience factors 

When working with individuals it is important to also identify and build areas of strength or resilience of 
the child, family and school which may help to ‘protect’ the child and promote school attendance. 

This may include:

• developing ambition, aspiration, and motivation

• increasing confidence, self-esteem, self-efficacy, value in themselves

• developing feelings of safety, security, and a sense of belonging 

• having positive experiences where they can succeed

• holding positive relationships with peers or staff 

• feeling listened to and understood 

• understanding the relationship between thoughts, feelings and behaviour 



Push and Pull 

Contributory factors of ‘risk and resilience’ can also be divided, 
and understood, in terms of ‘push’ and ‘pull’ factors. 

‘Push’ factors (i.e. those that push the child towards attending 
school)

‘Pull’ factors (i.e. those pull the child away from attending school)

The research indicates that EBSA is most likely to occur when the 
risks are greater than resilience, when stress and anxiety exceeds 
support, and when the ‘pull’ factors that promote school 
avoidance overwhelm the ‘push’ factors that encourage school 
attendance. 



Case Study – Alison  

• Prolonged school absence and social withdrawal
• Alison has not attended school for three months and has become increasingly isolated, 

rarely leaving the house.
• Difficult transition to secondary school

• Moving from primary to secondary school was a significant challenge. Alison went from 
being one of the highest achievers to feeling less confident among equally academic peers.

• Friendship and peer relationship difficulties
• Alison struggled to establish close friendships and experienced social exclusion when peers 

were making fun of her and excluding her from activities.
• Physical symptoms linked to anxiety

• Alison frequently complained of stomach aches and wanted to stay home or leave school 
early, suggesting increasing anxiety and emotional distress.

• Family factors contributing to anxiety
• Her mother's cancer diagnosis and treatment led Alison to become highly protective and 

worried about her mother's wellbeing, showing signs of separation anxiety.



• Signs of significant emotional distress
• Alison experiences nightmares about her mother's health, constantly checks on her 

whereabouts, and becomes distressed when her mother is late home.
• Strengths and protective factors

• Despite her difficulties, Alison helps with household chores, plays positively with her 
younger brother, and supports him with homework.

• Positive response to trusted social contact
• A visit from a friend was successful, with Alison appearing relaxed, happy, and more like 

her previous self, highlighting the importance of positive peer relationships.
• Possible push factors

• Academic pressure, loss of primary friendships, bullying/social exclusion, and anxiety 
about her mother's health.

• Possible pull factors
• Feeling safe at home, spending time with family, helping her brother, and avoiding the 

emotional demands of school.



Push and 
Pull factors 

Once identified, an 
individual’s push and pull 
factors can be linked to 
targeted support strategies. 
The table shows home and 
school push and pull 
factors at the centre, with 
corresponding support 
strategies displayed in the 
outer green circle.



Push pull 
factors in 

Hampshire 
document and 
on the Moodle  





Understanding, information gathering and 
planning 

Build Inclusive Practice

Strengthen Protective Factors

Identify Risk Factors

Respond to Early Indicators



We need to break 
the cycle 



Appendix 
one EBSA 
document 
Page 62  



Cycle of blame - Each person may have a different perspective on EBSA and have a 
different story to tell. 





Devise a 
support plan  

• This could include: 
• Arriving later or earlier to 

a safe space with a 
trusted adult. 

• Time to map out the day 
and process what is 
happening in the day. 

• Looking at the 
curriculum and each 
lesson to map out what 
support maybe required 
or any potential barriers 

• Time to process 
emotions and look at 
any sensory difficulties 
within the school 
environment. 

•



School Wellbeing 
Cards

• Explore what is going well in school.
• Identify worries, barriers, and unmet 

needs.
• Understand the child's perspective.
• Develop targeted support plans and 

interventions.





Mapping the Landscape of your school –
Kate Ripley 
Mapping the Landscape of School is a 
useful tool that can be used by school staff 
and others to explore sources of anxiety 
around school attendance. It examines a 
young person’s beliefs about the physical 
environment, the social environment and 
the learning environment in school (see 
Appendix 2, and for supplementary visuals 
see Appendices 8-14).



Person Centred planning 



Drawing the ideal safe 
school

Drawing the Ideal Safe School helps 
children and young people share their 
views of school in a creative, non-
structured way. The activity can highlight 
likes, dislikes, concerns, and priorities, 
providing valuable insights to inform 
future planning and support



Resources 
and further 

support 

Resources and further sources of help 

Books for adults 

• Overcoming School Refusal: A Practical guide for 
counsellors, caseworkers and parents. Joanne Garfi, 2018. 

• The Anxious Child: a booklet for parents and carers wanting 
to know more about anxiety in children and young people.

• www.mentalhealth.org.uk/publications/anxious-child 

• Overcoming Your Child’s Fears and Worries: A Self-help 
Guide using Cognitive Behavioural Techniques by Cathy 
Cresswell and Lucy Willetts 

• Promoting emotional resilience toolkit KAN-Emotional-
resilience-toolkit.pdf (hbtg.org.uk) (for professionals and 
parents to share with children and young people) CAMHS 
Early Intervention Activity Pack: for the school staff to 
support learners.



Books for Older 
children and 
Young People 

• Starving the Anxiety Gremlin: A Cognitive Behavioural Therapy Workbook on Anxiety Management for 
Young People by Kate Collins-Donnelly 

• What to Do When You Worry Too Much: A Kid's Guide to Overcoming Anxiety by Dawn Heubner 

• Anxiety self-help guide – Mood Juice MOODJUICE - Anxiety - Self-help Guide (mcgill.ca) 

• Think Good, Feel Good: A Cognitive Behavioural Therapy Workbook for Children and Young People by 
Paul Stallard 

• Get Out of Your Mind and Into Your Life for Teens by Joseph V. Ciarrochi, Louise Hayes and Ann Bailey 

• Stuff That Sucks: Accepting What You Can't Change and Committing to What You Can by Ben Sedley 



Books for younger 
children 

• How to catch a star by Oliver Jeffries 

• Everybody Feels…. (happy etc) by Butterfield and Sterling. 

• Moppy is ……. (angry, sad, scared) by Jane Asher and Gerald Scarfe. 

• Have you filled your bucket today? by Carol McCloud and David Messing 

• Mighty Moe by Lacey Woloshyn Mighty Moe1.pdf (dq5pwpg1q8ru0.cloudfront.net) 

• A Volcano in my tummy – Eliane Whitehouse & Warwick Pudney (suitable for ages 6 – 13years) 



Family Support 

Not fine in school www.notfineinschool.org.uk – a parent-led 
organisation offering support to families with children who are 
having difficulty attending school. 10 

Square Peg www.teamsquarepeg.org – a social enterprise set up 
in 2019 to effect change for children who struggle to attend 
school and their families. 

MindEd for families has online advice and information from 
trusted sources and will help you to understand and identify 
early issues and best support your child. MindEd Hub





DFE Guidance 
• DfE Guidance

Emotionally Based School Avoidance


