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Who we are and where to find us

Hampshire EMTAS is a dedicated, 

multi-ethnic, multilingual team with 

over 30 years’ experience of working 

closely with families and Hampshire 

schools to promote the progress and 

attainment of children from BME, EAL 

and Traveller heritages.

• Make a referral online

• Contact: 0370 7794 222

• Email emtas@hants.gov.uk

https://www.hants.gov.uk/educationandlearning/emtas
https://www.hants.gov.uk/educationandlearning/emtas/new-referrals
mailto:emtas@hants.gov.uk


Aims

➢ To understand the distinction between EAL and SEN support needs

➢ To become familiar with a procedure for supporting the assessment of 
learners of EAL whose progress is causing concern



Today’s starter for 10 
some key things to know

How long does it take a child to acquire fluency in their use of conversational English?

ABOUT 2 YEARS

How long does it take to acquire full academic language proficiency? 

BETWEEN 5 and 10 YEARS

Younger children learn English more rapidly than older children 

FALSE

EAL learners should be placed in lower ability groups where the work is easier and there 
is more adult support. 

FALSE



The importance of our framing of 
‘normal’

Practitioner understanding of 

➢ the background of each EAL learner, including L1 skills and prior experience of education

➢ EAL support strategies and their responsibilities towards their EAL learners

➢ ‘normal’ EAL progression & expectations

➢ how being a learner of E as an AL is different from being a monolingual learner



Knowing about these things helps too

➢ Language exposure – how many, with whom etc.

➢ Commonly occurring issues to do with grammar and syntax – vary by language

➢ Cultural differences – can be more pertinent with parents/carers

➢ Pedagogical differences

➢ Position in family

➢ Good practice in relation to EAL – EMTAS EAL Excellence Award can help in 
clarifying what this might look like

https://www.hants.gov.uk/educationandlearning/emtas/primary-secondary-phase/ealexcellenceaward


So what is normal when it comes to 
progress & attainment for learners of 
EAL - how might we know what to 
expect?



The Proficiency Scale Bands



PiE research findings



DfE (2019) pupil attainment at Key Stage 2 linked to 
length of time in UK school



EAL assessment & attainment and how 
our view can be skewed

➢ ARE – implications for learners of EAL

➢ Statutory requirements relating to EAL

➢ Importance of using an EAL-specific framework



Thinking about Assessment and 
tracking progress

➢ BICS and CALP and timescales

➢ Terminology: ‘proficiency’ and ‘fluency’

➢ Comparing proficiency in relation to the language-related curriculum 
demands in Year 4 with those of Year 10



What are we measuring?

“…proficiency in English assessment 
is concerned with a child’s ability to 
engage with classroom 
learning/access to the 
curriculum…”

(School Census Guide 2017-2018, DfE, 2017 
p64)



Bell Foundation EAL Assessment Framework

➢ Not the only contender – other EAL-specific scales are available

➢ Available online for free

➢ Aligns with the DfE Proficiency Scale

➢ Covers a broad range of school-based contexts for language use

➢ Allows for spiky profiles



Key Features

➢ Separate Primary and Secondary EAL assessment descriptors

➢ Assesses 4 strands of language knowledge – listening, speaking, reading and 
viewing, writing

➢ 5 band scale (A, B, C, D and E) with 10 assessment descriptors per band

➢ Supports formative and summative assessment

➢ Supports planning and target-setting





EAL or 
SEND?

• A big question



Two potential errors

Identifying a learning difficulty where none is present             inappropriate 
provision 

Failing to identify a learning difficulty            effective early intervention 
cannot take place and the child’s needs may not be met



The SEND Code of Practice (2014)

5.30 (p.85) 

“Identifying and assessing SEN for young children whose first language is not 
English requires particular care. Early years practitioners should look carefully at 
all aspects of a child’s learning and development to establish whether any delay is 
related to learning English as an additional language or if it arises from SEN or 
disability. Difficulties related solely to learning English as an additional 
language are not SEN.” 

6.24 (p.96) 

“Identifying and assessing SEN for children or young people whose first language 
is not English requires particular care. Schools should look carefully at all aspects 
of a child or young person’s performance in different areas of learning and 
development or subjects to establish whether lack of progress is due to limitations 
in their command of English or if it arises from SEN or a disability. Difficulties 
related solely to limitations in English as an additional language are not 
SEN.”

 

= EAL and SEN are not analogous



People might get concerned about a 
child with EAL for many reasons…

…not all of which lead anywhere significant



Steps to take when concerned 
about the progress of a child for 
whom English is an Additional 
Language



Step 1

• Record clearly the reasons for the concern 
and who has the concerns

• Establish if anyone else has similar 
concerns.  If they do, record this also



Step 2

Collect background information on the child:

• child’s family 

• experience of education

• linguistic background 

• relevant medical information 

• attendance record

• progress in acquisition of English over time



Step 3

Collect evidence/information on the following:

• steps already taken to meet the child’s needs  

• child’s strengths and areas for development

• current levels of achievement in English

• rate of progress over time in English and other curriculum areas

• samples of work

• level of proficiency in first language (L1) – linked to contextual 
information about the child (when they came here, how long 
they’ve been in a setting or school in the UK etc.)

‘Cause for Concern’ form on the EMTAS website here can help you do a 
thorough job of this

https://www.hants.gov.uk/educationandlearning/emtas/assessment-and-send/eal-progress


Step 4
Analyse the evidence and information you’ve collected. 

Consider if the child’s lack of progress can be explained 

by other factors such as:

➢ general health

➢ attendance

➢ bullying or racism 

➢ trauma 

➢ activities pitched at wrong level

➢ lack of appropriate EAL support 

➢ inappropriate setting

➢ inappropriate expectations

➢ emotional and/or behavioural difficulties



Step 3

Step 4
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EM
TA

S 
P

ro
gr

e
ss

 D
e

sc
ri

p
to

rs
E

A
L

 A
s
s
e
s
s
m

e
n

t 
F

ra
m

e
w

o
rk

Band E

Band D

Band C

Band B

Band A

A progressive 

increase in 

CALP is 

needed as a 

student 

moves 

through the 

bands



E
A

L
 A

s
s
e
s
s
m

e
n

t 
F

ra
m

e
w

o
rk

Band E

Band D

Band C

Band B

Band A

A progressive 

increase in 

CALP is 

needed as a 

student 

moves 

through the 

bands



Step 5

Make a decision about the child’s needs and 
what provision is appropriate:

• EAL needs only

• No firm decision

• Child identified as having SEND – requires 
further exploration/intervention(s)/referral on 

Continued EAL support may also be necessary



Further information

➢ Information about standardised testing and EAL learners

➢ Information about EAL and SEND

➢ Link to the ‘Cause for Concern’ form is on this page

➢ EAL Assessment Framework download – link on this page 

➢ EAL/SEND on Moodle Course: EAL & SEND (hants.gov.uk)

https://www.hants.gov.uk/educationandlearning/emtas/assessment-and-send/standardised-testing-and-eal
https://www.hants.gov.uk/educationandlearning/emtas/assessment-and-send/send-bilingual-guide
https://www.hants.gov.uk/educationandlearning/emtas/assessment-and-send/eal-progress
https://www.hants.gov.uk/educationandlearning/emtas/assessment-and-send/new-eal-assessment
https://emtas.hias.hants.gov.uk/course/view.php?id=68
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