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Hampshire who are invol ve
ny way. The revised guid
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I f you have an article th
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n
ased to be &M% 't'‘o share t
fr

e his editio
with you, as every edition om this point on w
be fully funded and available to all education
settings, as part of ouraucroamndatmseont t o ear |l y
i ntervention, sharing best practice and support
This edition has a f oc uSsC hoono o rldmpnraorvie nye naty aMal naapg) e
provision to coincide wintCh Ushied N)auntlPASf the
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https://hants.sharepoint.com/sites]/
CSCommunications/ Si-tePages/ Ordinarily
Av ai FPalolverasniF8oENN B u p p-or t

Gui dalhawenihd eonsBResour ces. aspx

I nitial feedback to the revised guidance has be
very positive and it has been great to see how
many are embracing the concept of providing a
uni ver sal provision which aims to proactively
support every individual i n our education space
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Loc al aut hority support

TSEND support TISEFND summer up
2025

Free guidance on all issues related to support.i

SEND in your school . EN Line nquiry
Forimttps://forms.offi.ce %%i%tp%yﬁfsﬁdB Zgome o f
ucc® s s and wha

] educatlon setting.

TSENDB ear ni ng | _
We are at a crucial ti me
modul es The pilots that were est a
now been running for over
Includes a new i mpl emenptragtyijodn nagn dy as| UuMama fey evi de n

pl an.

All of this evidence is b
- Area Partnership Board. T
TSEND t00|k|t Partnership Strategy and
recently published on the

Il ncludes a newly devel odpoe d atkrea nas iltoiookn. t o Year R
page.

SENCo tool kit

Family | nformatiohoadmad Se
Ar ea Par{Haenrpsshhiipr e

I& i mportant that everyon

: L hi | d d I
Comingiaddntion to the EISa SLo:aoplekalnt V\Zoung g?ofhg
practical guides and reasloluyoeusCan E'\ECpread t he

devel oped by SENCos.

Bookable time COM Ng soon

Book in person support S"‘E'rllfudﬁls utSrENs([:)pOngmailg);pgo?gaqq\lrbl

teaching and I earning cduvr'rseent ‘practice and take

Emasknadvisersbooki.ng @84 0ps edy wor kshops.

SLA can be used for thixENCo devel opmentpmo@rgamm
for SENCos i n Hampshire t

supported in i mplementing
services in Hampshire wor
I siomoppedgaeanity for
settings to make their <co
i l usive environments fo
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It 1 s really i mportant c s ey r i p
the right ti mes wlﬁloernollynanLtoarree:%j }hg @F d;lll H
(SENCo). To assist in t/h Vsatln Jeea iPulmbCe V o
| ocal authority (LA) of | a om
September 2025. W? F hF“i h lHieglh Qua
| |l ncl usi ve Teach
Details about our upcoming courses can also be
found in the Courses section of this publicatio
For all staff.

ecil fi cconSENICO

9 September 2025
30 September 2025
Understanding | ocal and n@aZx inovalmbes sauezss, as wel

as Ieg!slation and guidangepChapedpsSspdshere will
be officers from dlfferent3 aJuthorlt%( 2taeams t o
update you on key el ement toansuﬁﬁﬁoq I n your
role as a SENCo. 11 February 2026

25 March 2026
Virtual meetings to update on key issues
pertinent to the SENDCo % @APschool s These al so
provide updatesdss dnevtehleoeﬁnuﬁtnhtorlty
of plans and signpost ngs to be | ooking out
and events which are hagpegfnighhuary 2026

2 February 2026
3 March 2026

25 March 2026
22 April 2026
19 May 2026

1 July 2026

Pri mary

i 6 October 2025
3 February 2026
23 April 2026

&, SENDCo Aut umn

SENDCo Spring

SENDCo Summer Q OAP

Secondary This briefing can be book

Zone. To search for a spe
% 10 November 2025 keywords pr dvindle d éasrxnti htegh
3 March 2026 cliSele Clfassedetails of a\v

and ti mes.
7 May 2026

senpcdt t ps-mbohli &s my |

&, Secondary Autumn €
page/ view. php?id

Secondary Spring SENDC®
Secondary Summer SENDCO

a

Q|
H_.

r
4

Laura Hamson
This briefing can be booked via the Learning

Zone. To search for a s5Cehcoiofli cl mporuorvseeme nity phea ntangee
keywords pr dvinde d easrxnti hteh@lnusi on) , HI AS
cl iSele Clhesedetails of avail able dates

and ti mes.
htt ps-mblldil &@&s my |

e ngapp. com/ mod/
page/ view. dhp?i d
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my reflections | ed me tRo pfpuirntsh earn de xmel nPprset etrh € 2 0 2
di fferences in transitirogh aptrjiogCnesshsjepsSs fa0sr etvhoo sye nwy
educational, health andyncarhe jpnl any r(nEH GP sde vaen do p e
those on the SEN regi steerpebrlite nWietsh o uWh isitea ttunteorrey
pl ans 't was cl ear t hraorugduhn dMYp roaWent jPcredsC ttinCaet tnheae
these two categories ofgysSptpuptrern ttsSh e€ XaPd€j lui st Mnfeentdt f o
very different transiticopnn spiagtelrWanygs awdijtuhs tSeNtDs p
data showing a rise in {EHGP)sauprpel isCtartolnogn Sr ed I a0t Ui Notn
the transition stage. school and parents. One b
My research therefore srtaanrgteedOfWintehedssmaplalresnctasl em @
) . t hese ‘'parent al needs ‘are
case studies, exploring tohfeestsriaonnsalltslon experien
of pupil s @i tSi‘ynAisrme'image(rRé) '
with an EHCP, tihe atthemptittheouior e, an aspect | i
identify parental and sptyujdedntn gp €arncde Pctol nPmilusSn i Ocha tW ho
was meant by a successfpuelj ntgr @nesti tdigdwn- due to pr o

|scussedvibdye _bdoth. a. .p.ar en

Literature goes some wa.?_yhitso P Vol n dlsecfu'snsiito'nonso
of transition success, rheoweeavteerdlrrfhe.s,e tdheifinciatsieopna
are not specific to pup\,\}hlgsI ewittrhaﬁsslz:l\[]/iDo.n T;hreOCeSS
research was car FsiterdJcdutltrh%tdssitnugdesnetmi
i nterviews with both the stiudents 'and their
parents. Thematic analysis was then used to
draw out key themes acrfyssSad N soaur Mefspomsaed.t
This analysis found three e t&e-m s that | ed t
a successful transitionb.erdn |(hg
Thr ar. t i ipants discus
StakehOIder enmbtﬁ@r&n ,ebetlonin,and
) ! g g
and communi c atsehoao) environments. They
there would be structur al
. t wo school s, such as <c¢chan
Engagement wi t h parentst hweasscdhlosoclussaed bty0 the en
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However, the feeling ofl ts aafiensy taon dd ebvesl foanpgmandy dnsae
a theme that was | mpor tparnatc ttioc et rfarnasmetw oornk stuoc cseusp
Research participants warnotceeds st,h ee nsstuurdienngt sp utpoi If en
understood and to see tthheeirrefiodreen tmetti east baeni nega r
represented in their nerwssuclhtoonlgs.in greater outc
) ) ) transition experiences
Having identified three key themes, | was keen
translate these into practical ways for the
research to I mpact my practice. It became <cl ear
that the themes raised K'cahteou"bohwerrlryl research al
aIrgAned_ closely with thse N9 MENgt SR e iy Provi
Maslsowhierarchy of ”.eedﬁof‘.{‘é’hsé’f’ 5 %8@% Pt Sc.h
as a basis for considerations duri r ans
process. This work provides the founda ion for
wi der piece of research being undertaken at th
University of Portsmouth into the transition
process for pupils with SEN/D
Figure 1: Howell’s Hierarchy of transition needs
w . :vor‘u:sdf:st I'I:e m'r':; when the child is fulfilling their potential? What are their dreams and
Esteem needs-
Opportunities to be * How could the student's self-esteem be described?How does the behaviour policy
celebrated and work in the new school? What rewards are going to be given? What are the most
successful. ww effective ways of praising and rewarding?

* What friends are transitioning with them? What support is needed for
the child to make friendships and build relationships with staff? Are
there other students with similar identities represented in the school,
for example are they the only wheelchair user? If so how can a sense of
belonging be fostered?

* What does it look like in the current school when the child
does not feel safe? What provision is there to ensure the
child feels safe? How will communication work between

home and school?

access food and drink? Can they manage money if
that skill is needed to buy food at school? How
does the food process differ to primary

school? To dress themselves? To access the
bathroom?
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Once James decided on HSQ[G, sStTaAfSr Val nSdi tpeedertsheand
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Senior Access Officer V\f.,hoodemelv\p,etdh,pn %Med col |l ege
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Early trans
began at th
PD and AT v
r
t

pur p-bselt workroom, complete with a ceiling
hoist, physiothemapyt @d i nth and wall
screen funded by Hampshire County Council to
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Comments frdomppPdgamesst afwww. hants. gov. uk/ educatio
send/ speacdivailsiosrty/ st as

flames is a pleasure to " work with. Every day 1is
journey, we are constantly Iearning from him an
with him. He | dadsrlyi s team

seaware. James bright enB! tZhd Sr"‘bao'rrp up,
whatever thbhe situati on!

Speciali st Teacher Advi se
James has enjoyed soci alRD®ingSPaeCounld Sithel €acher
coll ege campus and his strategic thinking and
patience mean that he I s renowned as a
formidable chess pl ayerAanagmoengssnii thhi s col |l ege
friends.

Specialist Teacher Advi se
James is fully includedspienciaallli sas preecatcsh eorf Acdovlilseo
l'i fe i naslidei ngi efst. Earlier this year he
visited Bletchl eywoRardk Wiot he xcpolnotrrei brugtaijons fr om J
applications of maths iSnupcpoodret btreedank-i ng
cryptography and World War 11 history. James
has become a powerful advocate for his own
i ndependence and has requested to go off site t
explore the | ocal area.
Today, James is thriving. He recently achieved
Silver Award in a Maths Ol ympiad and a Bronze
Award in the British Physics Ol ympiad Senior
Physics Challenge. He is aiming for gold next
year! He is on track to ful fil his ambition of
securing a university place to study physics.
Jamésst ory is a powerd&ul reminder of what
possible when inclusion works. With the right
support, high expectations, and a belief in eve
studsenpotential, barriers can be broken; and
futures can be built.

Comment from James:

irheir (STAS) help was crucial for a smooth
transiét igoon.ngltreally well; the team have

time fiophemeéeachers and support staff.

Teachers are very supportive; they always | ook
past my wheel chair. Everyone here is very
accommodating. My time at <college is incredibly
busy but everyopvne here helps me.

Whi | st 6nJeaendess ar e unique, his success is

just one example of the successful i nclusion of
young people with physical di sabilities across
Hampshire. The STAS for PD and AT continues

to support young people with a wide range of
academic abilities and physical needs to access
mai nstream education from two years through to
25 years ol d.
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http://www.hants.gov.uk/educationandlearning/send/specialist-advisory/stas
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Stepping stones

Stepping stones is our newest inhouse provision
which opened in September 2024. This is a
provision for pupils within Year R/ 1/ 2 who have
significant needs related to Autism and
communication/interaction. This provision is |e
by a teacher and supported by two LSAs. The

aim of the provision is to provide a safe space
where these pupils can receive individualised
and small group targeted intervention to develo
their ability to manage the mainstream classroo
environment .

At Vigo Primary School we embrace the fact that
every child is different and therefore the
educational needs of all children wild.l be diffe
We aim for our pupils with SEN to feel happy,
safe and nurtured within our school We
endeavour to create provisions which overcome
specific barriers to |l earning and ensure pupils
with SEN can be independent and successful
within our mainstream cl assrooms

Suzanna Wright
SENCo, Vigo Primary School
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Proactilve 1 nt n a
unnecessary e n t
We are all well versed in SEN
i n our schools and the pr ut s
us as frontline practitio n th
|l ocal authority who are r

management and funding re

EHCPs

Since Covid we have seen e in
the number of requests for

those from parents. This fica
Il ssue within the system and el ay
for SEN-oBEFHIG ncaot or s as t hey Ff

spend time dealing with appl her
appropriate or not.
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I n my own school ther b\/\?alsowa' situation where a
parent was requesting an EHCP, because their
child got multiple det $tt|angeandlwas fsent @qt
the classroom. Communication” had broken down
bet ween the school and parent, creating a
situation where a desp € reein %\ t
maki ng an EHCP request,diafdth'ﬁ%l 13}1 p% th%&"
evidence, was the only( . However,
according to | egislation Nhf g catlilon needs
be read and heard at paﬂn§E [ ngefofagrgersomurrc
di scussed. The school neé eFB'B@ SAtALbPEqawWabl
their input. A resolution®mbbPBngehbhsectibvpedepl
organised, and an actionrgLafepYbdvlarBehfests oY !s
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start of the EHCP proces%fabﬁ'pﬂafOEpE?BEP?EFet
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is without do@bbeisnh eweegkrddgreati on of special
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T ldentify interventions that are already
running that you can piggyback the student

onto, that supports their area of need.

1 Seek additional advice from specialist
teacher advisers, or other specialists.

With these stages in place and common practice
across secondary schools in Hampshire, it is my
view that we might have a real chance of
stemming the tide of inappropriate EHCP
requests and as a result build some capacity in
our SEND system.

Sarah Bennett

Headteacher, Crookhorn Coll ege
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The physical space i n our environment is
thoughtfully planned to address the sensory
requirements of our children. We <create
sensforiyendly areas that provide a calming and
supportive atmosphere, hel ping children with
sensory sensitivities to feel comfortable and
focused By considering sensory needs in our

pl anning, we ensure that all children can | earn
an environment that is conducive to their
we-bking.

Dedi cated and trained

staff

Our staff are the mainstay of our SEND inclusio
efforts. Al members of our team receive freque
training and are committed to our SEND policy
and practice. This ongoing professional

devel opment ensures that our staff are equipped
with the knowledge and skills to support al
children effectively. Their dedication to SEND
inclusion is reflected in their daily interactd.i
with children, where they demonstrate empathy,
patience, and a deep understanding of weach
child'"s unigue needs.

I n this article, we have highlighted how our
approach enables all children, with and without
SEND, to thrive into confident, capabl e

i ndividuals. Through the five core areas, and
embracing SEND inclusion, Balksbury Federation
enriches the entire community, creating a

di verse, supportive |l earning environment that
benefits every child.

Sarah Bodi nham

SENCO and DSL, Bal ksbury School Federation
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Summary of the senses

Vestibular - The Movement Sense Visual - The Vision Sense

This is our sense of movement, allowing us to stay
upright and adjust our position, to balance and detect
motion. It helps us to develop a sense of direction and
understand how space influences our movements.
Understanding our movement sense aliows us to adjust
our muscle tension in relation to different forces and
speed.

The visual sense provides visual information to see
where we are going and supports us to plan our
movements.

Auditory — The Hearing Sense

Our auditory sense includes hearing, listening,
) ) localising sounds, interpreting noise and the ability to
Proprioception - The Body Awareness filter and selectively attend to auditory information.

This is our internal sense of our position, from
information from our muscles and joints. We gain this
information without the need to use our vision. It
allows us to make precise movement accurately in the The interoception sense is our ability to understand
space we are using whilst judging the speed and force what our body is trying to tell us. This includes
of movements. knowing if we are hungry, thirsty, full up, tired, in pain,
unwell, if we need the bathroom or if we feel hot or
Tactile - The Touch Sense cold. It also helps us to recognise if our emotions are
changing and how they make us feel

Interoception - The Internal Sense

The skin has different receptors for receiving
sensations through touch, pressure, texture, cold, heat,
pain and movement of our hairs. This information

supports us to interact with our environment and is the
largest sensory system. Gustatory - The Taste Sense

The gustatory sense is how we taste different
Olfactory - The Smell Sense flavours and is closely related to the olfactory system

We can taste five different flavours: sweet, salty,
When we eat, we smell the food first and this will bitter, sour and savoury. Texture and temperature are
influence our food choices and protect us from eating related to the tactile receptors in our mouths and can
something that might be dangerous. influence our tolerance
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Sense What you might see Strategies to support
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Sense What it | ooks 1|ike Strategies
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https://ncse.ie/wp-content/uploads/2025/03/Sensory-Spaces-in-Schools.pdf
https://ncse.ie/wp-content/uploads/2025/03/Sensory-Spaces-in-Schools.pdf

Appendi x la: (sensory strate:

SENSORY INTERGRATION MMARY OF STRATEGIES

P

HEARING

Speak clearly and slowly, repeating instructions to ensure
the information has been understood.

[NAME] to have access to listen to music to reduce auditory
distraction in the classroom when completing tasks.

Offer the use of headphones or earplugs if appropriate to
use when needing to focus due to noisy environments.
Alternatively offer a quiet space to work in.

[NAME] to be allowed to arrive to class a minimum of five
minutes late and leave a minimum of five minutes early to
avoid busy crowded corridors.

Prepare the person for any predictable loud noises, for
example the school bell.

Allow the information to be processed and wait for a
response; additional time will be supportive to allow
independent responses.

=[s] @

Provide one instruction at a time.

To give the child access to a quiet space to complete work.

:g

Be aware of background noises such as white boards and
fluorescent lighting, turn them off if not needed.

,
@%Ksﬁ
73
S
e

As well giving auditory instruction, give visuals. Get the child
to repeat back to you what the instruction/task is to ensure
they have understood.

When giving verbal information, make sure the child or
young person doesn’'t move away until the instruction has
been given.

To try reducing auditory distractions from both inside and
outside the classroom.

%

Use the child or young person’s name to gain their
attention before speaking to them. Eye contact can be
uncomfortable so you may want to find what is best for the
individual.

B

P

To have access to listening to music during long car/taxi
journeys to support with self-regulation.

Vi
Wear sunglasses in bright weather conditions.

SION

[

Teach [NAME] to scan their work from left to right, top to bottom.
Use a marker initially to support their starting point if needed when
reading, writing, or following a game.

Use visuals or photos to back up instructions and key
information to support them to complete the activity.

]

Use colour coding to organise work, activities, and space.

Provide a workstation/privacy board to allow work to be done in
an area without visual distractions.

b

Use motivating movement activities to support development of
spatial and increased body awareness. For example, learning a
new dance or a game of Simon says.

Try to avoid placing the child under fluorescent or bright lights
for working and completing class or home activities.

Define seating areas through use of contrasting colours, eg using a
carpet mat in a different colour for them to sit on.

Be mindful of visual distractions, such as wall displays, teacher
jewellery/accessories and interactive whiteboards.

Define work areas through use of desk mats, colour tape or
alternative methods to support spatial and body awareness.

Use different colours for different lines on white boards or
interactive white boards to support visual attention.

For activates that incorporate drawing tasks, trial using square
paper and supporting with breaking down the formation of the
shape with Dot-to-Dot activities to allow for processing and visual
motor planning.

L8O B R

Ensure the working or activity area is uncluttered.

Present [NAME] with games that require [HIM/HER/THEM] to
match objects, numbers and shapes.

(&
&

To be mindful of light in a room and to give the child a
opportunity to adjust to suit their needs.

Incorporate activities that use a slow-moving object to catch or hit,
this can include balloon tennis or popping bubbles to support with
visual motor/spatial skills.

Visual Schedules to be used.

To be offered several orientation days to give the child a better
understanding of their surroundings and aid with transitions to a
new environment.

Access to a laptop/computer to support with recording of work.

TP D

To have access to interactive learning through using a tablet or
smartboard.

20| (2

Provide opportunities for [NAME] to explore visual items such as
colourful books and light up toys.

o
mo|
Ex

To make sure displays are not cluttered or overly colourful, try to
keep displays specific.

w¥
R

[NAME] to be presented with activities that requires
[HIM/HER/THEM] to use visual motor and depth perception to
play games such as Jenga, marble runs, kerplunk, etc.

2

Seat [NAME] at the front of class to reduce visual distractions from
others.

.W;L.
Lo F

Sorting activity with tweezers
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Incorporate movement opportunities throughout the
child/young person’s day, eg trampolining, swings, play/
climbing frames, outdoor/indoor gyms and opportunities to
take part in physical activity.

Provide [NAME] with a pass card so that they can request a
movement break if needed.

s

Allow individual movement breaks to be incorporated
throughout the day.

Use an angled surface to complete written work.

Trial use of different types of seating; a rocking style chair

can be helpful to meet some individual's movement needs,

a therapy ball or a move and sit cushion can all be
supportive.

Offer different positions to work in, allowing regular changes
in positions (floor sitting, sitting on a chair, laying on their
stomach, standing or kneeling.

Tie a therapy band around the legs of the chair, get the
child to put their legs behind the band and push against it
to give increase proprioception feedback.

Provide activities that work against resistance or additional
pressure to make the individual more aware of their body
position, eg rolling, and squashing putty in their hands whilst
standing.

Allow [NAME] to spin and roll on a chair with wheels to
allow them to seek vestibular stimuli as required.

Encourage the young person or child to wear a backpack to
and from their school or on day trips. The additional weight
will support sensory and body awareness.

&
@

Seating — Provide supportive seating for [NAME] to help
support posture and help [HIM/HER/THEM] to feel secure,
such as a chair with arms for extra support or a bean bag
when required to sit on the floor.

Provide opportunities for the child or young person to support
with jobs, for example to get out equipment for the lesson or
stack chairs at lunch time. At home ask them to peg out
washing or put the rubbish out.

Give the child opportunity to complete work standing to
give them increased movement.

Heavy muscle activities or work against resistance support
the sensory system to calm and allow the body to organise
itself through proprioceptive input. These involve pulling or
pushing items that take muscle effort.
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Schedule movement breaks as part of a class approach
throughout the day, supporting the children/young people
to feel their senses are regulated.

Log rolling.

Increase sensory awareness through use of sensory aids
such as a move and sit cushion or wedge.

Provide the child with deep pressure to support with calming
and regulation.

Use a mirror to allow recognition of appearance and
ensure residue is not left on their face.

Consider the different textures the individual encounters when
completing school and homework/activities, eg table surfaces,
paper, pencils, chalks etc. Try different covering those items
that are uncomfortable with tape or similar.

Allow the individual to stand at the back of lines when
needing to queue.

Offer deep tactile massage prior to cutting nails to support to
manage this sensation.

Allow the individual to stand at the front of lines when
needing to queue.

Offer deep tactile massage prior to hair cutting or clipping to
support managing this tactile sensation

Make considerations regarding tolerances for clothing.
Parents and school could discuss the individual's needs,

for example remove labels or agree for different textures to

be worn.

Provide opportunity for NAME] to try and find/identify objects
without looking at them.

Ensure the individual is positioned away from the main
thoroughfare so they are not accidentally knocked or
touched.

Allow [NAME] to have access to tactile fidgets to help with
[HIS/THER/THEIR] regulation and attention.
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Use fidget tools and toys to support touch sensation needs

and aid attention in the school and home environments.

Always approach [NAME] from the front and talk through what
you are doing so [HE/SHE/THEY] knows what to expect.

To give tactile exploratory opportunities through a multi-
sensory environment to allow the child to explore their
tactile and other systems through play.

Avoid light touch, use the flat palms of your hands firmly
rather than tickly fingertips when applying touch to [NAME] as
this is easier for [HIM/HER/THEM] to process.

When having to touch the child ensure that you give deep
pressure instead of light to reduce triggering a heightened
response.
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Be aware of clothing labels and seams as these can be
uncomfortable. Look for seamless clothing where possible
and remove labels to make clothing more comfortable for
[NAME].

Allow opportunities for NAME] to explore different textures

with [HIS/HER/THEIR] hands but provide wipes/water so
[HE/SHE/THEY] can clean them when needed.

Make [NAME] aware you are going to touch them and ask if it
is ok first.
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Ensure that [NAME] has space around [HIM/HER/THEM]
when working, in assembly or when standing in line, to
avoid unexpected touch from others.
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TASTE AND SMELL

Allow lunch and snack times to be offered in a smaller
and quieter environment. Offer a lunchtime buddy, to
have their lunch with them.
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Provide opportunities for tasting strong flavours such as
spicy, sweet, sour and bitter.
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Try to reduce odours in the school environment. If strong
odours are not avoidable, give the individual a warning
and offer to go to a different area.
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Experiment with different flavoured or flavourless
toothpastes, and trial different toothbrushes to see if
[NAME] prefers one over another.

Provide warnings to known noises in the environment.
Allow the pupil to sit away from known noisy areas in the
class and other social areas of the school.
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Oral gym - blow the feather. Gently blow the feather and
watch it ripple by your breath.
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To be offered small tasters to help explore foods in a safe
environment, these tasters should be provided alongside
foods the child likes.
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Oral Gym — complete a sensory circuit based on oral
activities.

Encourage [NAME] to take part in cooking activities — the
aim is not to eat but explore! Just looking at, smelling,

Oral gym - octagonal, calming breath work.
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’i“é and touching different foods will all help

& [HIM/HER/THEM] work towards trying new foods in the o
future.
Provide activities that encourage [NAME] to explore Oral gym — suck, crunch, or chew on ice.
different foods with [HIS/HER/THEIR] hands or with

W;// utensils — start with dried foods such as uncooked pasta

& and move on to wetter foods like cooked pasta or @}

yoghurt.
Encourage [HE/HER/THEM] to find toys hidden in the
food.

Model eating foods [NAME] may not like so can see what
your reaction to these foods is and know they are safe.

Oral gym — suck, crunch, or chew cereal.

Use chew toys or chewellery to provide oral feedback
(mouth fidgets).

Oral gym — assisted or self-use of z-vibe.
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Crunchy foods such as pretzels, crackers and
breadsticks are good for satisfying oral input.

Oral motor chews can help to provide calming sensory
input in the mouth.
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Oral gym - balloon games. Organising the body, and
mouth.
keep the balloon in the air with just the power of your
breath. With a buddy play air balloon tennis with just the
power of your breath.
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Blow up balloons and let go of them, see how far
[NAME's] balloon can go.

Oral gym - chewellery or chew sticks, to support calming
oral stimulation.
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Play a game of blow football. Use a straw to blow the
ping pong ball into a goal, this can also be done in prone
(lying on tummy) on a scooter board or on a peanut ball.

If your child likes looking in a mirror, trying to sit next
to him in front of the mirror and making funny faces -
changing your lip shapes. See if he can copy!
« Pushing lips out.
« Make a kissing shape.
Opening the lips wide (O shape).
Blowing a kiss.
Look in the mirror and practice pulling funny
faces..
Try and make happy/sad/angry face.
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Be aware of individual odours such as perfume,
deodorant, coffee or strong food smells.
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INTEROCEPTION AND SELF REGULATION

Encourage [NAME] at various points to check in with a
trusted adult to see how [HE/SHE/THEY] are feeling.
Use pictures and symbols to help aid understanding.

Create a safe space (Den) in the school or classroom to
help with self-regulation. The child could make this when
needed and add fiddle toys or weighted items. Try with
lights off and soothing music to create a low arousing
environment.

For [NAME] to try apps to support with self-regulation
and transitions.
Apps

+« Head space (self-regulation).

« Breathe, Think, Do with Sesame.

e Super Stretch Yoga.

+ Moshi bedtime app.

Interoception - [NAME] requires adult support to guide
[HIM/HER/THEM] to activities to help [HIM/HER/THEM)]
stay regulated e.g. heavy work activities to calm if he is
feeling anxious or alerting activities if he is feeling lethargic.

Schedule regular toilet breaks throughout the day.

Popping bubbles.

For [NAME] to wear a smart watch to give visual
indication of heart rate.

Offer regular crunchy/chewy snacks throughout the day as
this provides regulating sensory input in the mouth.

For [NAME] to trial follow mindfulness videos with deep
breathing and yoga exercises.

Zones of Regulation: This pre-written programme will
support [NAME[ to learn about [HIS/HER/THEIR] emotions
and the emotions of others. It will teach [NAME] how they
feel, and what they can do to support themselves to work
with their emotions when they feel like they need some
help.

To provide [NAME] with side to side movement such as
that found on a swing or hammock to support with self-
regulation.
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Breath work - [NAME] to control [HIS/HER/THEIR] breath
and breathing. Blow on a feather.
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