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Welcome to the summer edition of SEN Matters. 
I am so pleased to be able to share this edition 
with you, as every edition from this point on will 
be fully funded and available to all education 
settings, as part of our commitment to early 
intervention, sharing best practice and support. 
This edition has a focus on ordinarily available 
provision to coincide with the launch of the 
revised guidance materials and associated 
videos:  

https://hants.sharepoint.com/sites/
CSCommunications/SitePages/Ordinarily-
Available-Provision-and-SEND-Support-
Guidance-Launch-Videos-and-Resources.aspx.  

Initial feedback to the revised guidance has been 
very positive and it has been great to see how 
many are embracing the concept of providing a 
universal provision which aims to proactively 
support every individual in our education spaces.    

We have tried to include information which 
directly correlates to the guidance as well as 
more broadly as to what should be, and is, 
ordinarily available to children and young people 
in Hampshire settings.  

As mentioned previously, the local area 
partnership work is focused on standards of 

excellence for children and young people with 
special educational needs and disabilities 
(SEND). This involves all partners across 
Hampshire who are involved in these services in 
any way. The revised guidance and its 
subsequent roll out has been a focus of the 
board and this means that all partners have an 
understanding of the principles and provision, 
and are keen to know the impact of the 
implementation programme.  

I hope you find this edition wide ranging and 
useful. There is a real focus on information and 
experiences of some of our early adopter settings 
to try and provide practical implementation 
suggestions and problem-solving approaches to 
potential challenges.   

If you have an article that you would like included 
in a future edition, then please do send me an 
email.  

 

Laura Hamson 

School Improvement Manager (SEND and 
Inclusion), HIAS 

Email: laura.hamson@hants.gov.uk  

Editorial 

https://hants.sharepoint.com/sites/CSCommunications/SitePages/Ordinarily-Available-Provision-and-SEND-Support-Guidance-Launch-Videos-and-Resources.aspx
https://hants.sharepoint.com/sites/CSCommunications/SitePages/Ordinarily-Available-Provision-and-SEND-Support-Guidance-Launch-Videos-and-Resources.aspx
https://hants.sharepoint.com/sites/CSCommunications/SitePages/Ordinarily-Available-Provision-and-SEND-Support-Guidance-Launch-Videos-and-Resources.aspx
https://hants.sharepoint.com/sites/CSCommunications/SitePages/Ordinarily-Available-Provision-and-SEND-Support-Guidance-Launch-Videos-and-Resources.aspx
mailto:laura.hamson@hants.gov.uk
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Local authority support for SENCos 

TSEND support line 

Free guidance on all issues related to supporting 
SEND in your school. SEN Support Line Enquiry 
Form: https://forms.office.com/e/mrX19kBP82. 

TSEND e-learning 
modules 

Includes a new implementation and summary 
plan. 

TSEND toolkit 

Includes a newly developed transition to Year R 
page. 

SENCo toolkit 

Coming soon ï addition to the SEN toolkit with 
practical guides and resources for SENCos 
developed by SENCos. 

Bookable time 

Book in person support with our specialist SEND 
teaching and learning advisers. 

Email: senadvisersbooking@hants.gov.uk. 

SLA can be used for this. 

 

 

 

TSEND summer update 
2025 

This update focusses on some of our key 
successes to date and what they mean for your 
education setting.  

We are at a crucial time in Transforming SEND. 
The pilots that were established in 2023/24 have 
now been running for over a year and are 
providing valuable evidence of good practice.  

All of this evidence is being fed into our Local 
Area Partnership Board. The Local Area 
Partnership Strategy and Action Plan was 
recently published on the Local Offer, so please 
do take a look. 

Family Information and Services Hub | Local 
Area Partnership - Hampshire  

Itôs important that everyone who works with 
children and young people with SEND in 
Hampshire is aware of the strategy so please do 
all you can to spread the word! 

Coming soon  

Annual SEND Conference ï an opportunity for 
SENCos to come together and hear about 
current practice and take part in practical, 
solution-focused workshops. 

SENCo development programme ï programme 
for SENCos in Hampshire to ensure they are 
supported in implementing their role and how the 
services in Hampshire work.  

Inclusion pledge ï opportunity for education 
settings to make their commitment to creating 
inclusive environments for all.  

 

 

 

 

https://forms.office.com/e/mrX19kBP82
mailto:SENAdvisorsBooking@hants.gov.uk
https://fish.hants.gov.uk/kb5/hampshire/directory/advice.page?id=kwcC_qo0KN0
https://fish.hants.gov.uk/kb5/hampshire/directory/advice.page?id=kwcC_qo0KN0
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It is really important to access the right support at 
the right times when you are a SEN co-ordinator 
(SENCo). To assist in this there are a number of 
local authority (LA) offers available from 
September 2025.  

Details about our upcoming courses can also be 
found in the Courses section of this publication. 

Phase specific SENCo 
Briefing 

Understanding local and national issues, as well 
as legislation and guidance changes. There will 
be officers from different authority teams to 
update you on key elements to support in your 
role as a SENCo. 

Virtual meetings to update on key issues 
pertinent to the SENDCo in schools. These also 
provide updates on the authorityôs development 
of plans and signpost things to be looking out for 
and events which are happening.  

 

 

 

 

 

 

 

 

 

 

 

 

This briefing can be booked via the Learning 
Zone. To search for a specific course, type the 
keywords provided in the Find Learning box, then 
click See Classes for details of available dates 
and times. 
https://hias-moodle.mylearningapp.com/mod/
page/view.php?id=481Φ  

Embedding Ordinarily 
Available Provision (OAP) 
within High Quality 
Inclusive Teaching 

For all staff. 

Cohort 1 

Cohort 2 

This briefing can be booked via the Learning 
Zone. To search for a specific course, type the 
keywords provided in the Find Learning box, then 
click See Classes for details of available dates 
and times. 

https://hias-moodle.mylearningapp.com/mod/
page/view.php?id=481Φ  

 

Laura Hamson 

School Improvement Manager (SEND and 
Inclusion), HIAS 

Primary 

 6 October 2025 

3 February 2026 

23 April 2026 

 SENDCo Autumn 

SENDCo Spring 

SENDCo Summer 

Secondary 

 10 November 2025 

3 March 2026 

7 May 2026 

 Secondary Autumn SENDCo 

Secondary Spring SENDCo 

Secondary Summer SENDCo 

 9 September 2025 

30 September 2025 

12 November 2025 

2 December 2025 

13 January 2026 

11 February 2026 

25 March 2026  

 OAP 

 14 January 2026 

2 February 2026 

3 March 2026 

25 March 2026 

22 April 2026 

19 May 2026 

1 July 2026  

 OAP 

https://hias-moodle.mylearningapp.com/mod/page/view.php?id=481
https://hias-moodle.mylearningapp.com/mod/page/view.php?id=481
https://hias-moodle.mylearningapp.com/mod/page/view.php?id=481
https://hias-moodle.mylearningapp.com/mod/page/view.php?id=481
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Portchester Community School ï towards a 
transition framework 

As a fairly new SENCo undertaking my 
NASENco qualification, I was tasked with a 
research project: finding something small scale 
and practice-based to research further into. With 
the primary to secondary transition on my mind, 
my reflections led me to further explore the 
differences in transition processes for those with 
educational, health and care plan (EHCPs) and 
those on the SEN register but without statutory 
plans. It was clear through my own practice that 
these two categories of students experienced 
very different transition pathways with SEN/D 
data showing a rise in EHCP applications around 
the transition stage.  

My research therefore started with small scale 
case studies, exploring the transition experiences 
of pupils with Aspergerôs Syndrome (AS) ï one 
with an EHCP, the other without ï to attempt to 
identify parental and student perceptions on what 
was meant by a successful transition. 

Literature goes some way to provide definitions 
of transition success, however these definitions 
are not specific to pupils with SEN/D. The 
research was carried out using semi-structured 
interviews with both the students and their 
parents. Thematic analysis was then used to 
draw out key themes across all four responses. 
This analysis found three key themes that led to 
a successful transition. 

Stakeholder engagement 
and communication 

Engagement with parents was discussed by 
three participants with them referencing the need 
to acknowledge that parents know their childrenôs 
needs the best.  

There was a greater emphasis on this from the 
participant identified as being a K (SEN support) 
student at the time of transition. It is possible the 
lack of statutory paperwork documenting the 
studentôs needs meant there was greater need 
for parents to be viewed as the experts. 

Relationship building 

Relationships are another key theme identified 
throughout the analysis, being as important to 
parents as they are to students. 

Robbins and Dempster (2021) discuss 
relationships as evolving from building trust, 
which in turn is developed from consistent 
experiences. While there is a valid discussion 
around practices that need to be considered to 
support the adjustment for students, it is worth 
considering adjustments parents may also need 
to ensure strong relationships between the 
school and parents. One barrier to this is the 
range of needs parents may have, and whether 
these parental needs are deemed a priority to 
professionals. 

Furthermore, an aspect linking relationship 
building and communication was the feeling of 
being let down due to promises not being kept, 
discussed by both a parent and child participant. 

This common discussion point was cited 
repeatedly in this case as being a reason for the 
whole transition process not being a success for 
the student. 

A sense of mattering and 
belonging 

Three participants discussed the importance of 
mattering, belonging, and feeling safe in the 
school environments. They were able to accept 
there would be structural changes between the 
two schools, such as changes to the structure of 
the school day, to the environment, and to 
routines.  
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However, the feeling of safety and belonging was 
a theme that was important to transition success. 
Research participants wanted the students to feel 
understood and to see their identities being 
represented in their new schools. 

Having identified three key themes, I was keen to 
translate these into practical ways for the 
research to impact my practice. It became clear 
that the themes raised through my research also 
aligned closely with the segments used in 
Maslowôs hierarchy of needs and could be used 
as a basis for considerations during the transition 
process. This work provides the foundation for a 
wider piece of research being undertaken at the 
University of Portsmouth into the transition 
process for pupils with SEN/D.  

 

 

 

 

 

 

 

It aims to develop a research-informed best 
practice framework to support the transition 
process, ensuring pupil need is identified and 
therefore met at an early intervention level, 
resulting in greater outcomes and smoother 
transition experiences for pupils in Key Stage 3.  

 

Kate Howell 

SENCo and Resourced Provision Manager, 
Portchester Community School 
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Breaking barriers: a celebration of inclusion 
and independence  

The Specialist Teacher Advisory Service (STAS) 
for Physical Disabilities and Assistive Technology 
(PD and AT) has successfully supported a 
student with complex physical needs in 
transitioning to college to study A-Levels. Here is 
a summary of his journey.  

When James, an extremely able and determined 

young man with complex physical needs, 
transitioned to Havant and South Downs College 
(HSDC ï Havant Campus) it marked more than 
just the next step in his education ï it was a 
powerful statement about inclusion, ambition and 
the strength of collaborative support. 

James is a full-time power chair user who 
requires regular physiotherapy, a range of 
specialist equipment and hoisting for all transfers. 
He uses complex assistive technology, including 
eye-gaze, to access his educational and 
recreational activities. He is eager to have his 
voice heard, but the physical effort of verbal 
communication is difficult, requiring additional 
time, a communication device, and support from 
familiar staff. 

The STAS for PD and AT have worked together 
with James and his family, health professionals, 
school and college staff to ensure that the 
transition to post-16 education has been 
successful. They played a pivotal role in ensuring 
college staff had appropriate training and that the 
environment was fully accessible for his needs.  

Early transition planning was essential and 
began at the beginning of Year 10. The STAs for 
PD and AT visited several colleges with James 
and his parents. He needed a college with the 
potential to be accessible for his specific needs, 
as well as offering suitable A-Level courses and 
an open-minded, inclusive approach.  

Once James decided on HSDC, STAS visited the 
Havant site with Hampshire County Councilôs 
Senior Access Officer who helped plan a 
purpose-built workroom, complete with a ceiling 
hoist, physiotherapy plinth and wall-mounted 
screen funded by Hampshire County Council to 

meet Jamesô needs. James worked alongside 
professionals to plan his AT equipment, with 
STAS supporting the process through some 
funding, setup and training. 

STAS were involved throughout transition. They 
ensured that James and his family felt confident 
and supported, and that college staff had the 
skills to meet his physical, medical, technological 
and academic needs. HSDC were outstanding in 
embracing these new challenges and, to date, 
James has had an exceptional first year with 
them. 

Comments from Jamesô parents: 

ñWe are really happy with the transition for 
James to college. Everyone has put a lot of time 

and effort in for him, thank you.ò 

James has formed meaningful friendships with 
both staff and peers, and his calm determination 
and sense of humour have made him a role 
model within the college community.  
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Comments from Jamesô support staff: 

ñJames is a pleasure to work with. Every day is a 
journey, we are constantly learning from him and 
with him. He leads his team. Heôs very 

self-aware. James brightens the room up, 
whatever the situation!ò  

James has enjoyed socialising around the 
college campus and his strategic thinking and 
patience mean that he is renowned as a 
formidable chess player amongst his college 
friends.  

James is fully included in all aspects of college 
life including off-site trips. Earlier this year he 
visited Bletchley Park to explore real-world 
applications of maths in code breaking, 
cryptography and World War II history. James 
has become a powerful advocate for his own 
independence and has requested to go off site to 
explore the local area. 

Today, James is thriving. He recently achieved a 
Silver Award in a Maths Olympiad and a Bronze 
Award in the British Physics Olympiad Senior 
Physics Challenge. He is aiming for gold next 
year! He is on track to fulfil his ambition of 
securing a university place to study physics.  

Jamesô story is a powerful reminder of whatôs 
possible when inclusion works. With the right 
support, high expectations, and a belief in every 
studentôs potential, barriers can be broken; and 
futures can be built. 

Comment from James: 

ñTheir (STAS) help was crucial for a smooth 
transition. Itôs going really well; the team have 
time for me ï the teachers and support staff. 

Teachers are very supportive; they always look 
past my wheelchair. Everyone here is very 
accommodating. My time at college is incredibly 

busy but everyone here helps me.ò 

Whilst Jamesô needs are unique, his success is 
just one example of the successful inclusion of 
young people with physical disabilities across 
Hampshire. The STAS for PD and AT continues 
to support young people with a wide range of 
academic abilities and physical needs to access 
mainstream education from two years through to 
25 years old. 

www.hants.gov.uk/educationandlearning/
send/specialist-advisory/stas  

 

Eliza Swain  

Specialist Teacher Adviser Physical Disabilities 
(PD), Specialist Teacher Advisory Service  

 

Angie Smith 

Specialist Teacher Adviser Assistive Technology, 
Specialist Teacher Advisory Service  

with contributions from James and his 
support team. 

http://www.hants.gov.uk/educationandlearning/send/specialist-advisory/stas
http://www.hants.gov.uk/educationandlearning/send/specialist-advisory/stas
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Expanded provision to support inclusion at 
Vigo Primary School 

Vigo Primary School is a large, three form entry 
school which has always had a high proportion of 
pupils with special educational needs. We 
currently have 30% of children identified as 
having SEN needs with 76 EHCPs across the 
school. We have worked hard to develop an 
inclusive practice both within our classrooms and 
our general school environment. We have 
developed an environment where pupils with a 
wide range of needs are able to thrive, receiving 
a balance of inclusive practice within their 
mainstream classrooms, alongside access to 
specific provisions which provide targeted and 
sustained support to develop the specific skills 
needed to increasingly manage their classroom 
environment successfully. As a school, we 
constantly evaluate and adapt our provisions to 
drive our practice forward.  

Over the years, we have developed four specific 
provisions at Vigo Primary School. 

Rainforest 

The Rainforest is a resourced provision to meet 
the special educational needs of currently 12 
children with EHCPs for speech, language and 
communication needs (SLCN). The Rainforest is 
led by our resourced provision manager. The 
children access targeted literacy lessons within 
the provision base and then receive a speech 
and language programme during part of their 
afternoon which is specific to their individual 
needs. The remainder of the day is spent within 
their mainstream class.  

Ready to learn (R2L) 

Children with social, emotional and mental health 
(SEMH) needs can be supported through the 
inhouse R2L classroom where children work with 
a higher staff to children ratio. This support offers 
children the opportunity to develop their 
resilience and understanding of themselves, their 
impact on others and their impact on the world 
around them.  

Regular reflection and conversation are used in 
each lesson and is monitored through a points 
system which awards points based on behaviour, 
learning and individual targets. The provision is 
led by one of our assistant headteachers and is 
supported by three learning support assistants 
(LSAs). The pupils spend their mornings in their 
mainstream classroom and then attend the R2L 
provision from 11.45am every day.  

The Maldives 

The school has a nurture group provision which 
is managed and overseen by our SENCo and 
lead thrive practitioner. There are three LSAs (all 
trained as emotional literacy support assistants 
(ELSAs)/therapeutic active listening assistants 
(TALAs)) who lead and support the different 
groups. We have a Year R, a Year 1/2, a Year 
3/4 and a Year 5/6 group which runs with every 
group receiving two sessions a week. Sessions 
are approximately two hours each. Pupils who 
access the nurture group have gaps in their 
emotional and social development due to 
experiences of trauma or have attachment 
needs.  
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Stepping stones 

Stepping stones is our newest inhouse provision 
which opened in September 2024. This is a 
provision for pupils within Year R/1/2 who have 
significant needs related to Autism and 
communication/interaction. This provision is led 
by a teacher and supported by two LSAs. The 
aim of the provision is to provide a safe space 
where these pupils can receive individualised 
and small group targeted intervention to develop 
their ability to manage the mainstream classroom 
environment.  

At Vigo Primary School we embrace the fact that 
every child is different and therefore the 
educational needs of all children will be different. 
We aim for our pupils with SEN to feel happy, 
safe and nurtured within our school. We 
endeavour to create provisions which overcome 
specific barriers to learning and ensure pupils 
with SEN can be independent and successful 
within our mainstream classrooms. 

 

Suzanna Wright 

SENCo, Vigo Primary School 
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Proactive intervention at secondary to avoid 
unnecessary escalation to EHCP 

We are all well versed in the escalation of SEND 
in our schools and the pressure that this puts on 
us as frontline practitioners, as well as on the 
local authority who are responsible for the 
management and funding requirements of all 
EHCPs.  

Since Covid we have seen a dramatic increase in 

the number of requests for EHCPs, including 
those from parents. This is causing a significant 
issue within the system and often creates delays 
for SEN EHC co-ordinators as they have to 
spend time dealing with applications whether 
appropriate or not.   

Parental requests for EHCPs can come from any 
number of directions. I have had quite a few that 
have come as a result of social worker 
intervention, not always appropriately 
recommended but seen as a positive action in 
doing something to find a solution. Other parental 
requests have sometimes come from parents 
who are misinformed about the process and what 
an EHCP provides.  

In my own school there was a situation where a 
parent was requesting an EHCP, because their 
child got multiple detentions and was sent out of 
the classroom. Communication had broken down 
between the school and parent, creating a 
situation where a desperate parent had felt 
making an EHCP request, without any supporting 
evidence, was the only solution. However, 
according to legislation, the application needs to 
be read and heard at panel. It needs to be 
discussed. The school needs to be contacted for 
their input. A resolution meeting has to be 
organised, and an action plan put in place. All of 
this takes significant time and resource, and this 
is time and resource that could have been spent 
on trying to solve the initial challenge.  

It is incumbent upon all of us working within 
Hampshire to try and ease that bottleneck at the 
start of the EHCP process, so that appropriate 
cases can go through the system within the 
correct timescales and then support can be 
allocated swiftly to those who need it most. This 
is without doubt in everybodyôs best interests.   

How can we do this? 

I believe there are three stages which if followed 
thoroughly will help this bottleneck significantly. I 
will briefly describe what could be in each stage 
below. 

Stage 1: first steps 

Ordinarily available provision 
(OAP) 

¶ SEN friendly classroom (well resourced; 

effective learning walls; free from clutter, pod 

seating, effective deployment of TAs). 

¶ Teacher strategies (awareness of student 

profiles; connection with student; pedagogy). 

¶ Staff buy in (investment in the TSEND 

training ï completed at an appropriate pace 

to allow for absorption and practice; time in 

training for teachers to go through student 

profiles in the classes they teach; training on 

how to interpret teacher strategies listed on a 

student profile; TA structure within the school 

and creation of specialist TAs). 
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¶ Initial proactive contact with parents (this 

should start at transition; if at complaint 

stage then a swift meeting with relevant staff 

including a SLT member; a recognition at 

leadership level that SEN support (K) is 

everybodyôs business and the SENCO does 

not need to be at all meetings. If the above 

steps are in place, then any member of the 

SLT team should feel confident in taking a 

proactive role in this meeting; strong 

communication methods between senior 

leadership and middle leadership to enable 

the successful enactment of any action 

plan). 

Stage 2: individual 
information and 
investigation stage 

Information gathering 

¶ Review meeting with parent to go through 

what is working and what is not and to agree 

the next steps to support their child ï which 

all make up part of stage 2 (parents need to 

know there is action happening). 

¶ Round Robin/sweep to class teachers. 

¶ Analysis of all available standardised data on 

the student (including CATs, reading and 

spelling scores). 

¶ Pupil pursuit (to observe the student in 

different contexts and can be used to check 

which teachers are successfully using which 

particular strategies from the student profile 

and why they are effective. I use a member 

of the SEN team to conduct this pursuit). 

¶ Team around the child (TAC) meeting (this 

should involve the teachers, head of year, 

tutor and any support staff who work with the 

student. The purpose of the meeting should 

be to share observations about the students 

and share effective strategies. Action plan 

can result from meeting). 

¶ Person centred planning (PCP) meeting 

(training for PCP is available through the 

Hampshire Educational Psychology (HEP) 

Service. An EP can be requested to come 

and support for the first one or two that the 

school holds, so the process is tight. The 

student is allowed to invite a member of staff 

who they feel can advocate for them 

successfully; the outcome of the PCP will be 

short term actions and long-term goals. 

Everyone involved in the meeting will have 

an action). 

¶ Second review meeting with parents to go 

through the outcomes of the individual 

information and investigation stage including 

the PCP action plan. 

Stage 3: specialist support 
stage 

Extending the support 

¶ Meeting/phone call with parents to explain 

what happens at stage 3 and the types of 

specialist support that will be sought to 

support their child. 

¶ Use inhouse screeners (Further reading and 

spelling tests; dyslexia and dyscalculia 

screens). 

¶ Call SENCo helpline and refer to SENCo 

toolkit and Inclusion Best Practice Library 

(note any additional strategies suggested 

onto the student profile). 

¶ Engage an EP consultation for the student 

(this will help if the student does eventually 

need to go through the EHCP process as an 

EP report is part of the assessment stage, so 

this will assist in the process). 
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¶ Identify interventions that are already 

running that you can piggyback the student 

onto, that supports their area of need. 

¶ Seek additional advice from specialist 

teacher advisers, or other specialists. 

With these stages in place and common practice 
across secondary schools in Hampshire, it is my 
view that we might have a real chance of 
stemming the tide of inappropriate EHCP 
requests and as a result build some capacity in 

our SEND system. 

 

Sarah Bennett 

Headteacher, Crookhorn College  
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Our commitment to excellence: SEND 
inclusion at Balksbury Federation 

At Balksbury Federation, we pride ourselves on 
fostering a culture and ethos of high expectations 
for all children, including those with SEND. Our 
approach to SEND inclusion is built on a 
foundation of consistent boundaries, strategic 
planning, and dedicated staff, ensuring that every 
child receives the support they need to thrive 
academically and socially. 

In order to achieve, our children with SEND need 
to be thriving academically and socially. There 
are five core areas that are forefront in everything 
we do:  

1 expectations 

2 consistency 

3 support 

4 strategic planning 

5 dedicated staff. 

High expectations for all 

Our commitment to high expectations is evident 
in every aspect of our educational practice. We 
believe that every child, regardless of their 
needs, has the potential to achieve great things. 
This belief drives the federated team to set 
ambitious goals for all children and to provide the 
necessary support to help them reach these 
goals. By maintaining high standards, we 
encourage our children to strive for excellence 
and to develop a strong sense of self-worth, and 
confidence. 

Consistent boundaries 
and routines 

We believe that consistency is key to creating a 
stable and supportive learning environment both 
in and out of the classroom. We establish clear 
boundaries and routines for behaviour and 
attitudes towards learning and playing. These 
consistent practices are critical to enable children 
with SEND to feel secure and understand what is 
expected of them.  

By providing a predictable environment, we 
reduce anxiety and create an environment where 
children can focus on their learning and personal 
development. 

High-quality scaffolding 

To support children with SEND across the 
curriculum, we design high-quality scaffolding 
tailored to meet the needs of the individual. 
Scaffolding involves breaking down learning 
tasks into manageable steps and providing the 
necessary support at each stage. This approach 
ensures that all children can access the 
curriculum and engage with the material in a 
meaningful way. Our teachers are skilled in 
differentiating instruction and using various 
strategies to support diverse learning needs, 
making sure that every child can succeed. 

Strategic planning for 
sensory needs 

Understanding and accommodating sensory 
needs is a vital aspect of our SEND inclusion 
strategy.  
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The physical space in our environment is 
thoughtfully planned to address the sensory 
requirements of our children. We create 
sensory-friendly areas that provide a calming and 
supportive atmosphere, helping children with 
sensory sensitivities to feel comfortable and 
focused. By considering sensory needs in our 
planning, we ensure that all children can learn in 
an environment that is conducive to their 
well-being. 

Dedicated and trained 
staff 

Our staff are the mainstay of our SEND inclusion 
efforts. All members of our team receive frequent 
training and are committed to our SEND policy 
and practice. This ongoing professional 
development ensures that our staff are equipped 
with the knowledge and skills to support all 
children effectively. Their dedication to SEND 
inclusion is reflected in their daily interactions 
with children, where they demonstrate empathy, 
patience, and a deep understanding of each 
child's unique needs. 

In this article, we have highlighted how our 
approach enables all children, with and without 
SEND, to thrive into confident, capable 
individuals. Through the five core areas, and 
embracing SEND inclusion, Balksbury Federation 
enriches the entire community, creating a 
diverse, supportive learning environment that 
benefits every child. 

 

Sarah Bodinham 

SENCO and DSL, Balksbury School Federation 



 

 SEN Matters | Summer 2025 15 

Early Years Year R initiative 

In the autumn term, the Early Years Advisory 
Team (EYAT) launched a Year R SEN support 
initiative, to provide guidance and advice for 
children starting school on the Portage waiting 
list. Schools involved in this initiative were offered 
a visit from members of the EYAT SEN strategic 
group and a SEN teaching and learning adviser. 
Over the course of these visits there were some 
key strategies discussed with schools, many of 
which would be included as part of ordinarily 
available provision (OAP). These included 
providing children with an inclusive enabling 
environment, clear and consistent visuals and all 
practitioners having an understanding of child 
development. These will be discussed below, 
along with some photos from some of our leading 
foundation stage practitioners (LFSPs) at 
Wickham Church of England Primary School and 
Manor Field Infant School. 

Inclusive enabling 
environments 

Ensuring that your environment, both inside and 
outside, can be used as a third teacher is vital in 
building an inclusive enabling environment, 
where all children feel that they belong. Ensuring 
our environments are not overwhelming, with all 
resources clearly labelled and independently 

accessible is crucial.  

Environments, such as the ones pictured, allow 
children to easily see the resources on offer, 
lessening overwhelm and providing a sense of 
security and consistency. The blue pencils will 
always be in the blue pencil pot, the spades will 
always be hung by the sandpit, the Sellotape will 
always be by the scissors. Environments 
organised in this way, where children know what 
to expect and where to find the resources they 
need, help lessen cognitive overload and 
encourage and build independence skills. 

Visuals 

Within a predictable and independently 
accessible environment, further support can be 
provided with clear and consistent visuals. You 
will see in the creative area pictured on the left 
hand side of this page; visuals are used on the 
shelving to aid children in where resources 
should be returned once they are finished with. 
On the following page are some images of 
visuals used to support children in further 
navigating the environment, highlighting areas of 
the provision that are currently open and which 
are closed. Alongside supporting children within 
the environment, visuals can be used to support 
children with navigating their day, supporting with 
transitions and providing predictability in routine. 
There should be consistency within the visuals 
used, for example images used on daily 
timetables should be consistent across classes 
and be the same as images used outside or on 
lanyards. This consistency will support children in 
understanding what is happening throughout the 
day. 
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Child development 

Childrenôs stage of development is important to 
reflect upon when considering your environment 
and the resources you provide. If all children 
within your cohort are not yet able to use abstract 
thought, making connections and using their prior 
knowledge and experience should be considered 
when identifying the kinds of play experiences 
you provide. Children may still be using all their 
senses to explore objects and investigating what 
objects can do. For children at these stages of 
play, they should be provided with experiences 
such as treasure baskets and heuristic play, 
allowing them to experience different textures 
and engage with everyday objects in a free and 
unstructured manner, encouraging them to 
experiment and learn through trial and error. 
Further information about child development, 
linked to each area of learning, can be found on 
the Services for Young Children Moodle: 

https://sfyctraining.hants.gov.uk/course/
index.php?categoryid=72. 

https://sfyctraining.hants.gov.uk/course/index.php?categoryid=72
https://sfyctraining.hants.gov.uk/course/index.php?categoryid=72


 

 SEN Matters | Summer 2025 17 

Support for OAP in Year R 

To complement the recently published Ordinarily 

available provision and 

special educational 
needs and disabilities 

support guidance and 
the SEN support 
guidance for early years 
providers, the Early 
Years Advisory Team 
will be publishing a how 
to guide for OAP in Year 
R. This guide will 
provide practical hints, 
tips, photos, videos and 
articles that will support 
you in providing effective OAP from birth through 
to the end of Year R. It will cover strategies such 
as the use of visuals, how to create an inclusive 
enabling environment and the vital role of the 
adult in providing consistency and security. 

New for the academic year 2025/2026 we have 
developed an Inclusion in Year R training offer. 
There are three separate whole day training 
courses, one each term. Day one focuses on 
OAP, day two on schemas for schools and day 
three on transitions and assessment. Each day 
can be brought as a stand-alone training 
package, however if you buy a space onto two of 
the days, we are currently offering the third day 
for free.  

 

All days are currently bookable via the Learning 
Zone. If you have any questions about the 
course, please email: 
joanne.maylen@hants.gov.uk. 

We also have a Help for Year R teachers ï 

supporting vulnerable children in Year R section 
on the Services for Young Children Moodle. Here 
you will find short presentations on subjects such 
as environments, co-regulation, using visual 
supports and supporting sensory needs. In 
addition to these resources, we also run a free of 
charge termly network after school, focusing on a 
range of different subjects to support inclusive 
practice.  

https://sfyctraining.hants.gov.uk/course/
index.php?categoryid=66. 

 

Jo Maylen 

Early Years District Advisory Teacher, Early 
Years Advisory Team 

mailto:joanne.maylen@hants.gov.uk
https://sfyctraining.hants.gov.uk/course/index.php?categoryid=66
https://sfyctraining.hants.gov.uk/course/index.php?categoryid=66


 

 SEN Matters | Summer 2025 18 

Education and Inclusion Occupational 
Therapy Service Ordinarily Available Provision  

Sensory processing is the way our brains 
process and make sense of information received 
through our senses (sight, sound, touch, smell, 
taste, balance, (vestibular), body position 
(proprioception and interoception). Being able to 
process these sensory stimuli enables us to 
interact effectively with the environment. 

Some children can present with sensory 
processing differences, and these can impact on 
their engagement and participation in education. 
We work alongside our health colleagues at NHS 
Solent Childrenôs Therapy Team, who offer 
support to children and young peopleôs sensory 
needs when they are impacting their activities on 
daily living. They offer advice and programmes 
on their website to support sensory needs, fine 
and gross motor development, handwriting skills, 
visual perceptual skills, attention, listening and 
organisational skills, PE adaptations, and 
self-care skills.   

 

 

 

 

 

 

 

 

 

 

 

 

We at the Education and Inclusion Occupational 
Therapy Team specialise in assessing children 
who are experiencing sensory processing 
differences, supporting schools and other 
educational environments with sensory strategies 
as well as delivering intervention where needed. 
We work primarily with Hampshireôs SEN service 
in support of your childôs EHCP provision. Our 
team also offer a sold service to provide schools, 
families and other professionals with training. 

Tactile  

Vestibular   

Proprioception   

Taste  

Auditory  

Vision  

Smell  

Interoception Interoception 

This summary is to provide schools and parents with universal 
strategies and information to use prior to referring to our team. 
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Sensory modulation  

Sometimes individuals may appear 
over-responsive to sensory stimuli which others 
can usually filter and tolerate, eg noises, lights, 
the feeling of clothing, particular tastes and 
smells. This can impact on attention, and 
participation and regulation in the classroom. 

Other individuals may seem under-responsive to 
sensory input and appear to under-react, eg 
appear not to hear their name when called, 
clothing in disarray, food left on their face after  
 

meals, unaware of bruises or cuts on their skin. 
These individuals may appear switched off or as 
though they are not paying attention.  

Sensory strategies  

A range of strategies can be used to help 
individuals to respond appropriately to sensory 
input in the school environment. Please see 
Appendix 1a for further strategies with visuals.  

Over-responsiveness 

Sense What you might see Strategies to support 

Hearing 

 

Noise levels may feel magnified, dislike of 
noises, may be easily startled, anxious 
before expected noises, eg school bell, 
may talk loudly to drown out background 
noise. 

Consider where the child is sat within the 
classroom, eg not near the door/busy areas. 
Be aware of lower-level background noise, eg 
smart boards, fluorescent lighting ï turn them 
off if not needed. Warn the child before 
imminent loud noises, eg fire alarm, music. 
Use social stories to help explain the need for 
fire alarms etc. Demonstrate to the child how 
to regulate their volume. Create a quiet zone 
that the child can access if feeling 
overwhelmed by noise. 

Vision 

 

Dislikes bright lighting, prefers darker 
environments, prefers curtains closed, 
can be easily distracted by too much 
visual information around them. 

Consider where the child is seated within the 
classroom, eg away from windows/busy 
areas. Provide clear, bold worksheets without 
too much information. Minimise clutter and 
visual distractions in the environment. 

Summary of the senses  
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Under responsiveness 

Sense What you might see Strategies to support 

Taste and 
smell 

        

 

Dislikes strong taste, prefers bland foods, 
prefers specific temperature of food, may 
over-react to new smells, gags easily. 

Present new foods gradually. Never force the 
child to try something if anxious or 
uncomfortable. Encourage the child to be 
involved in food activities, eg baking, 
preparing food without the pressure of tasting; 
touching, seeing and smelling food can help 
with tolerance. 

Touch 

 

May dislike unexpected touch from 
others, such as someone brushing past 
them. May avoid hugs. Prefers certain 
textures and can be picky with clothing. 
Dislikes messy play activities and can 
react aggressively to anotherôs touch. 
Can be overly sensitive to pain and 
temperature. 

Give the child plenty of space. Be mindful of 
where they sit/stand in proximity to others. 
Continue to gently offer opportunities for new 
tactile experiences. Let them explore at their 
own pace. Always approach the child from the 
front and explain what is happening so they 
know what to expect. Avoid unnecessary 
touch. Use flat palms of hands and provide 
firm pressure touch as this is easier to 
process. Allow the child to be at the front or at 
the back of queue. 

Movement 

 

Hates spinning and jumping and 
becomes dizzy. Hates a busy place full of 
movement. Avoids feet off the ground. 

Respect the childôs anxiety to dislike of 
movement. However, continue to offer 
movement opportunities. Unstructured times, 
eg at playtime/lunchtime ensure the child has 
a quiet area or a safe place to play. Offer 
alternative suggestions of games to play for 
children who fear feet off the ground, practise 
on low level apparatus. They may need more 
physical and verbal support. 

Sense What it looks like Strategies 

Hearing 

 

Enjoys loud noise, makes loud noises or 
hums to self often, seeks noisy toys/play 
activities. 

Model appropriate volume. Use the childôs 
name prior to giving an instruction. Repeat 
back instructions to reinforce what has been 
said. Provide time for exploring different 
sounds. 

Vision 

 

Needs more visual information to get the 
input needed. Likes bright environments, 
light up toys, visually stimulating displays. 
May like looking at visual aspects of the 
environment, eg people moving around, 
looking out of the window. 

Use bold colours, clear visual worksheets to 
help focus. Provide opportunities for exploring 
visual toys/activities. 

Taste and 
smell 

     

 

Eats/tastes non-food items. Craves strong 
tastes and smells. Underreacts to strong 
smells. 

Provide safe alternatives for the child to chew. 
Be vigilant of children presenting with pica 
ñcraving or consumption of objects that are 
not normally intended to be consumed.ò 
Continue to allow the child to eat crunchy 
hard snacks, eg raw fruit and vegetables. 
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Before referring for a sensory 
assessment schools should 
complete the steps below 

¶ Have you completed an environmental 

audit? Making changes to the environment 

can help to reduce sensory over 

responsiveness for children who experience 

sensory modulation difficulties and can 

support children to regulate. Sensory Audit 

for Schools and Classrooms: https://

education.gov.scot/media/i3nm5bkt/sensory-

audit-tool-for-environments.pdf.  

¶ Have you tried implementing sensory 

strategies as found in the NHS Solent 

pack (SENSORY: https://hiowhealth 

care.nhs.uk/application/files/4117/ 

2735/8694/section-6-and-6a-sensory-

difference-and-challenges.pdf) and in this 

OAP document? Using sensory strategies 

in the classroom are a great way in meeting 

the childôs sensory processing needs and 

supporting attention for learning. 

 

  

¶ Have you tried implementing movement 

breaks, brain breaks, positive pauses and 

sensory circuits? These strategies are 

helpful in meeting a childôs sensory 

processing needs. Sensory movement 

breaks tips for success at school and home: 

www.griffinot.com/sensory-movement-

breaks-tips-for-success/. 

¶ Regulation spaces for classroom toolkit 

(Appendix 1b). 

¶ Have you tried to create a quiet sensory 

space to support with regulation? When a 

child is experiencing sensory overload, they 

can become very upset and find it hard to 

engage in learning, a quiet space can help to 

support a child to regulate. NCSE ï Sensory 

Spaces in Schools: https://ncse.ie/wp-

content/uploads/2025/03/Sensory-Spaces-in

-Schools.pdf.  

Sense What it looks like Strategies 

Touch 

 

Needs and seeks firm touch to get the 
feedback needed. May have difficulty 
registering pain/temperature. May touch 
objects and people. 

Be vigilant to injuries as the child may not 
register this input. Ensure safe temperature of 
water/radiators as the child may not detect 
too hot/cold. Model appropriate distance. 
Provide regular opportunities for messy/tactile 
play sessions. 

Movement 

 

Is always on the go. Difficulty sitting still. 
Often fidgeting and moving in the chair. 
May take excessive risk, eg climbing high, 
moving fast. May appear uncoordinated. 

Allow frequent movement breaks. Try using a 
move ónô sit cushion to provide some 
movement in sitting. Provide extra supervision 
with the school environment to ensure safety. 

Body 
awareness 

 

Child may bump or trip over things/
people. May seek/squeeze themselves 
into small, enclosed spaces. Look at feet 
when going downstairs. May chew on 
non-food items, may like crunchy/chewy 
foods which provide strong input in the 
mouth. 

Model boundaries and personal space. 
Provide opportunities for soft play/obstacle 
courses. The child may need to use vision to 
monitor what their body is doing. Encourage 
these children to move classes before others 
so that they are safe on the stairs and do not 
feel hurried. 

We require schools to have tried all of these 
strategies and have them documented on the 
additional information form submitted with your 
referral to Hampshire SEN for them to progress. 
If these strategies have not been implemented, 
then we will not accept the childôs referral until 
these have been completed. 

https://education.gov.scot/media/i3nm5bkt/sensory-audit-tool-for-environments.pdf
https://education.gov.scot/media/i3nm5bkt/sensory-audit-tool-for-environments.pdf
https://education.gov.scot/media/i3nm5bkt/sensory-audit-tool-for-environments.pdf
https://hiowhealthcare.nhs.uk/application/files/4117/2735/8694/section-6-and-6a-sensory-difference-and-challenges.pdf
https://hiowhealthcare.nhs.uk/application/files/4117/2735/8694/section-6-and-6a-sensory-difference-and-challenges.pdf
https://hiowhealthcare.nhs.uk/application/files/4117/2735/8694/section-6-and-6a-sensory-difference-and-challenges.pdf
https://hiowhealthcare.nhs.uk/application/files/4117/2735/8694/section-6-and-6a-sensory-difference-and-challenges.pdf
https://www.griffinot.com/sensory-movement-breaks-tips-for-success/
https://www.griffinot.com/sensory-movement-breaks-tips-for-success/
https://ncse.ie/wp-content/uploads/2025/03/Sensory-Spaces-in-Schools.pdf
https://ncse.ie/wp-content/uploads/2025/03/Sensory-Spaces-in-Schools.pdf
https://ncse.ie/wp-content/uploads/2025/03/Sensory-Spaces-in-Schools.pdf
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Appendix 1a: (sensory strategies) 
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